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Standard 1. Managing the Program Strategically 
 
1.1 Mission Statement: The Program will have a statement of mission that guides 
performance expectations and their evaluation, including 

 its purpose and public service values, given the program’s particular emphasis 
on public affairs, administration, and policy 

 the population of students, employers, and professionals the Program intends to 
serve, and 

 the contributions it intends to produce to advance the knowledge, research and 
practice of public affairs, administration, and policy. 

 
Self-Study Instructions: 
 
In section 1.1, the program should provide its mission statement and describe how the 
mission statement influences decision-making and connects participants’ actions (such 
as how the Program identified its mission-based performance outcomes), describe the 
processes used to develop the mission statement, including the role of stakeholders 
such as students, graduates, and employers and describe how and to whom the 
mission statement is disseminated.  
 
1.1.1. Provide the current program mission statement and the date it was 
adopted.  Limit:  500 words. 
 
The Master of Public Administration program enhances the performance of public and 
nonprofit organizations in our region and the nation by preparing a new generation of 
public service leaders to competently and ethically lead public and nonprofit 
organizations.  As an interdisciplinary professional degree program, we seek to 

 provide a broad education for individuals entering government and nonprofit 
organizations in administrative positions 

 enhance the capabilities and performance of individuals currently serving in 
management positions in our region 

 produce relevant public administration research 

 provide active public service to support and improve the quality and delivery of 
public services in our region 

 
This mission statement was adopted September 4, 2012 by unanimous vote of the 
program faculty and unanimously approved by the program’s Community Advisory 
Board at its October 24, 2012 meeting.  This is the third revision to the mission 
statement since the program’s establishment in 1996, and was undertaken in response 
to the consolidation of Augusta State University (ASU) and Georgia Health Sciences 
University (GHSU) to create Georgia Regents University. 
 
1.1.2. Describe the processes used to develop and review the mission statement, 
how the mission statement influences decision-making, and how and to whom 
the program disseminates its mission.  Include information describing how often 
relevant internal and external stakeholders, including employers are involved in 
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the mission development and review process, detailing their explicit 
responsibilities and involvement.  Limit:  No limit. 
 
Mission Statement Evolution 
 

Since its initial establishment in 1996, the MPA Program has had three mission 
statements.  Although the mission is reviewed annually by the faculty and the 
Community Advisory Board, revisions have been rare.  Each revision reflects shifts 
occurring in the broader community and in our academic institution, including the 
consolidation of Augusta State University and Georgia Health Sciences University.  The 
program’s original mission statement was developed by the program faculty and 
supported Augusta State University’s (ASU) mission statement which had a strong 
focus on teaching and serving the local community. The MPA program’s original 
mission statement, consistent with the institution’s focus, emphasized teaching, 
development of leaders for the local community, and applied research to respond to the 
needs of public and nonprofit organizations in the region. 
 In 2004, ASU revised its institutional mission statement using a group of 
stakeholders from across the campus.  President Bloodworth’s objective in revising the 
mission was (in his own words) to provide a “shorter, and, therefore, a more useable 
document.”  The new mission statement also recognized that the institution was 
changing in two significant ways.  First, the institution was becoming much more 
diverse.  Second, it was about to evolve into a residential campus with the opening of its 
first campus housing in the fall of 2005.   
 The MPA faculty responded to this initiative in March, 2005 by undertaking their 
own revision of the mission statement.  The revision corresponded with the President’s 
wish for shorter, simpler mission statements while still preserving the essence of the 
original statement.  In addition, the faculty involved stakeholders by presenting this draft 
to the program’s Community Advisory Board (CAB) for their comments and approval.  
The CAB represents the community, the employers of our graduates, and the alumni.  
The resulting new mission statement continued to emphasize the centrality of ASU’s 
teaching focus by stressing student preparation for professional careers in the public 
and nonprofit sectors in the first sentence.  At the same time, the program’s deep 
commitment to community service continued to be emphasized. 
 Late in 2011, ASU faculty were informed of the University System of Georgia 
(USG) Board of Regent’s decision to consolidate ASU with Georgia Health Sciences 
University (GHSU) to be effective January 8, 2013, the spring term before our self-study 
year commenced.  While ASU had always been focused on teaching and the local 
community, GHSU was focused on research and had a state-wide mission as the 
state’s medical and dental school with ambitions to become a nationally- and 
internationally-recognized for research excellence.  The USG Board of Regents 
intended to produce a new institution that aspires to earn the Carnegie ranking of a 
Research University with High Research (RU/H).    
   As reflected in the institution’s strategic plan, Transition Forward, the 
institution’s faculty and staff are collectively on a journey of blending our two institutions 
into one.  The plan outlined goals, strategies and tactics to carry GRU through the first 
five years of its existence, and placed a primary emphasis on the challenge of creating 
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a new institution from two legacy institutions that were dramatically different.  As this 
work has moved forward, it has challenged the institution’s people and programs to deal 
effectively and constructively with major organizational change. 
   The consolidation prompted the MPA faculty to reflect on the contrasting nature 
of ASU and GHSU, and undertake a revision of the mission statement.  That process 
began early in the Spring 2012 semester, and continued with the circulation of drafts 
through e-mail until a final mission statement was approved September 4, 2012.  Draft 
versions were also sent to the MPA CAB for comment through e-mail.  The CAB 
formally endorsed the final version at its October 24, 2012 meeting. 

The resulting mission statement recognized the new institution’s broader 
ambitions by incorporating for the first time a statement that the program would seek to 
prepare students for positions at the national rather than just local or regional levels.  
While the program had always had a small number of federal employees and military 
officers in the student body, it never had a specifically “national” focus.  Thus, adding 
“national” to the mission statement was in one sense an acknowledgement of a change 
in the student body that had already occurred.  At the same time, the addition 
acknowledged the aspirations of the newly consolidated institution. 

The new mission statement also strengthened the program’s commitment to 
research.  The previous mission statement had said, “In addition, the program serves 
these community organizations through service-learning and applied research projects.”  
This clearly implied that research is an addition to, rather than a core component of, the 
program’s mission statement.  Moreover, the previous wording emphasized applied 
research to help local nonprofits and government agencies improve their performance.  
The new mission statement includes two specific statements—one that calls the faculty 
and students to conduct research, and a separate statement emphasizing community 
service.  The separation acknowledges that the creation of a research-oriented 
institution demands the program emphasize research.  At the same time, by 
incorporating the final statement, “provide active public service to support and improve 
the quality and delivery of public services in our region,” the program faculty and the 
CAB sought to retain and emphasize the program’s existing strong links to public and 
nonprofit agencies in the region. 

The merger also provided the opportunity for the faculty to revise the statement 
to respond to one other notable trend within the student body—the increased presence 
of students coming directly to the program after completing an undergraduate degree.  
This shift in the student body, from mid-career professional to pre-professional, led to 
the specific reference to students “entering” the profession.   
 
Processes used to develop and review the mission statement 
 
The MPA program’s mission statement and goals, including learning outcomes, are 
reviewed on an annual basis by the MPA faculty and the CAB which includes current 
and prospective employers, internship supervisors, and program alumni.  This review is 
part of the fall meeting which reviews the program’s performance.   
 
The mission statement revisions discussed above were in addition to the annual 
process, and were undertaken in response to specific events in the larger institution.  In 
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the case of both revisions, the process was initiated by the faculty.  As drafting was in 
progress, draft versions were shared with CAB members electronically.  Once 
consensus was reached, a formal vote was taken among the faculty and separately 
within the CAB.  The formal votes are recorded in the minutes of those meetings. 
 
Stakeholder involvement in the mission development process 
 

 Faculty begin the process of mission review through the annual performance 
review of the program, typically at the first meeting in the fall semester.  At that 
meeting, the program’s mission, goals, and performance are reviewed and 
discussed. 
 

 The program’s Community Advisory Board (CAB) which includes alumni, 
prospective and current employers, and internship supervisors, conducts its 
annual performance review of the program at its first meeting in the fall semester.  
At that meeting, the program’s mission, goals, and performance are reviewed 
and discussed. 

 

 The mission, values, goals, and objectives of the program are reviewed with 
students as part of the program’s orientation, held during the first week of class 
during the fall and spring semesters.  The mission and values are also available 
on the program’s website.  We have not in the past formally incorporated 
students into the review process itself. 

 
Dissemination of the mission statement 
 
The program disseminates the mission statement to the following stakeholders: 
 

 Prospective students are directed to the program’s website, which provides them 
with information on the program’s mission, its values, and how we assess 
mission accomplishment.  In addition, we explain to prospective students what 
our mission is, what our strengths are, and what our program is designed to 
achieve.  We highlight our balance of theory and practice, the flexibility of the 
degree, our focus on public and nonprofit management at all levels, and the 
close connections between faculty, students, and the community. 
 

 The mission is reviewed with current students as part of the orientation process, 
and is published in our catalog.   

 

 Alumni, employers, prospective employers, and internship supervisors are 
represented on our CAB, and the mission is reviewed with CAB members 
annually.   

 
Mission statement influence on decision-making 
 
The mission and its related goals influence decision-making in the following areas: 
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 An integral part of the recruiting process for both faculty and students is making 
our mission and goals clear.  This allows prospective students to evaluate the fit 
between their objectives and our program’s focus.  Prospective faculty can see 
from the mission statement that teaching is central since two of the three bullets 
in the mission refer directly to teaching.  The other two bullets make it clear that 
we also expect service and research.  For example, this year, we did a faculty 
search.  In our conversations with those invited to interview on campus, we 
discussed with the candidates our continued focus on teaching, along with the 
expectations for service and research in our newly consolidated institution. 
 

 The mission also guides program design and curriculum.  As an example, we 
eliminated Research Methods (PADM 6500) as a required course and 
substituted in Program Evaluation (PADM 6750).  This change reflects the 
increasing emphasis on evaluating government and nonprofit programs in terms 
of their outcomes and impact, as well as the program’s continuing commitment to 
prepare students for the real-world workplace.  The use of service-learning in this 
course gives students hands-on experience in a specific form of applied 
research, program evaluation that supports the program’s mission to serve the 
community.   

 

 Our mission and goals depict a program that seeks to balance theory and 
practice, giving students hands-on, real-world experience.  Faculty are guided by 
this balance in adapting their courses to meet these objectives.  For example, in 
designing course assignments, faculty use case studies and simulations such as 
the mock union negotiations in the Human Resource Management class to 
expose students to common problems in the workplace.  In addition, faculty 
search diligently and work closely with community organizations to identify 
projects that can become service-learning projects or applied research for 
students to complete as individuals or in teams.  For example, in the Fall 2013 
semester, the Program Evaluation class completed a project to do a census of 
nonprofits for the Community Foundation.  This project has in turn become the 
basis for a major initiative by the Foundation and other funders in our area to 
increase the capacity of nonprofits, as well as, the level of collaboration between 
them. 

 

 The program’s goals, including its learning outcomes, are derived directly from 
the mission statement and drive the annual assessment processes.  There are 
two assessment processes, which are described in more detail in the subsequent 
section.  The first process is internal to the program and focuses on our first 
goal—preparing outstanding leaders through teaching and learning.  This is the 
student learning outcomes assessment.  The second process is institutional and 
is part of the university’s strategic planning process.  This process is used for 
programmatic goals. 
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 The program emphasizes “active public service to support and improve the 
quality and delivery of public services in our region,” but faculty are free to 
choose how best to contribute.  Faculty are expected to maintain a record of 
service that seeks to have a positive impact on public administration and public 
service in our area.  Most of us do this individually, or in conjunction with 
students, by working directly with public and nonprofit officials on projects aimed 
at improving the efficiency and effectiveness of services.  For example, working 
with two MPA students, Dr. Ribando completed a project during the SSY to 
analyze census data from the five census tracts in Augusta-Richmond County 
with the highest poverty rates to assist the Augusta Partnership for Children in 
writing grants to fund anti-poverty programs. 

 

 Another aspect of service involves active participation and leadership in 
organizations that support the practice of the profession, such as the 
Southeastern Conference on Public Administration (SECoPA).   SECoPA 2014 
was co-sponsored by the Georgia Chapter of the American Society for Public 
Administration; three members of our faculty were involved with planning and 
preparation for that conference.  Dr. Hammond was chapter president, and he 
was actively involved in planning for the conference.  Dr. Miller and Dr. Ribando 
served as track chairs and helped review papers for the conference as well.  Dr. 
Ribando also chaired the Collins Committee to select the best doctoral student 
paper presented at the conference. 

 

 Finally, as noted earlier, as part of our transition to a more research-oriented 
institution, we have included in our mission a commitment to “produce relevant 
public administration research.”  Our current faculty produce research that 
addresses a wide range of concerns, including the consolidation process itself, 
pedagogy, affordable housing, judicial politics, and leadership.  In addition, some 
faculty members conduct applied research as part of their efforts to improve the 
quality of public and nonprofit management in our area. 

 
1.1.3.  Describe the public service values that are reflected in your Program’s 
mission.  Limit:  250 words. 
 
In support of the four components of our mission statement, the program faculty has 
articulated the following values which we believe reflect the heart of our discipline.  We 
seek to have a program that 
 

 Emphasizes integrity--accountability, honesty, fairness and ethical behavior in 
personal and professional relationships and activities 
 

 Inspires faculty and students to public service that reflects the highest ideals of 
citizenship and service to the community, the nation, and the world 

 

 Emphasizes democratic values so students observe and respect the Constitution 
and the rule of law in service to the public 
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 Develops professionalism by emphasizing competence, excellence, efficiency, 
objectivity, and impartiality 

 

 Focuses on equity and diversity through emphasizing that public administration 
professionals’ exercise of authority and responsibility must always be tempered 
by a respect for human dignity, fairness, and social equity. 

 
1.2  Performance Expectations:  The program will establish observable program 
goals, objectives and outcomes, including expectations for student learning, 
consistent with its mission. 
 
Self-Study Instructions: 
 
1.2.1. Please identify the major PROGRAM goals as they relate to your program’s 
mission within the categories specified below.  Be certain that at least a subset of 
these program goals identify the public service values identified in 1.1.3.   
 
NOTE:  If the program finds it easier to respond to Standards 1.2 and 1.3 outside of the 
framework of this template, it may instead upload a free-standing narrative response 
that addresses the question.  Limit:  No limit. 
 
Please link your program’s goals: 
 

 to your mission’s Purpose and Public Service Values. 

 to your mission’s Population of students, employers, and professionals the 
program intends to serve. 

 to the contributions your program intends to produce to advance the 
knowledge, research, and practice of public affairs, administration. 

 
The MPA Program is an integral part of the Department of Political Science.  The MPA 
Director is actively involved and works closely with the department chair in the 
development of what is known as the “Unit Plan.”  The Unit Plan is the first step in the 
institution’s strategic planning process, and focuses on programmatic goals.  The MPA 
Program’s programmatic goals are included in the Unit Plan.  Thus, Goal 1 (which 
involves student learning) is NOT included in the Unit Plan, but the other three are in 
that plan.  Goal 1 is evaluated through the MPA Program’s own internal system of 
evaluating learning outcomes and results are reported to the institution through a 
separate reporting mechanism known as CampusLabs. 
 
Goal 1:  Prepare outstanding public service leaders.   
 
The program’s mission places its emphasis on government and nonprofit administration 
at local, regional, and national levels.  This focus is achieved through a general degree 
program that includes curricular options that responds to the needs of students from 
different employer sectors in our region.  Major employers in our region include the 
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nuclear industry and military so our program offers elective courses in homeland 
security, terrorism, and a concentration in criminal justice for those involved directly in 
security.  Another unique feature of our community is the large concentration of 
nonprofits.  As a consequence, we offer course work in nonprofit management and are 
working closely with the Hull College of Business Administration to develop a joint 
certificate in Nonprofit Management.     
 
To accomplish our teaching mission, the program establishes student learning 
objectives tied to the specific professional competencies required by NASPAA, regularly 
assesses students’ mastery of the competencies, and uses assessment to improve 
teaching and learning.  Core classes incorporate coverage of democratic values, ethical 
decision making, equity and diversity, public service, and professionalism.   
 
As an example, PADM 6050, Constitutional and Administrative Law, has been clearly 
focused on the concept of accountability, specifically the administrator’s responsibility to 
elected officials and the public.  In support of NASPAA’s Competency 4 and our mission 
to prepare students to “competently and ethically lead,” the course seeks to help 
students identify the Constitutional, legal and accountability issues central to the public 
service.  Along the way, the class discusses the ethical dilemmas that often confront 
public decision-makers as they attempt to balance accountability, responsibility, and 
transparency while serving the public ethically.   
 
Goal 2:  Improve the prestige and visibility of the institution and the department. 
 
The MPA program is an integral part of the Department of Political Science and through 
the department participates in the institutional strategic planning process.  Goal 2 is the 
same as the department’s Goal 1 in the Unit Plan, and covers activities common to 
tenure-track faculty throughout the department.  The “tactics” in the Unit Plan 
associated with this goal include faculty scholarly productivity, service to the community, 
and the profession.  Thus, the goal is linked to both the MPA Program’s mission 
statement and supports the institution’s strategic plan and priorities.   
 
The program’s mission emphasizes both research and service.  In support of this goal, 
faculty are expected to conduct, present, and publish research appropriate to their field.  
Applied research that contributes to the improvement of public services is both 
welcomed and respected.  Faculty are encouraged to include students as partners in 
their research to give them deeper insight into the challenges and problems that face 
the public service.  Faculty are also expected to serve the community.  Such service 
includes applied research projects, service-learning projects in classes, interviews with 
the local media, participation on local boards, and volunteer work.  Faculty are also 
expected to serve the broader profession by active involvement in organizations such 
as the Georgia Political Science Association, Southern Political Science Association, 
SECoPA, NASPAA, and ASPA.   They do so, not only by presenting research at 
conferences sponsored by those organizations, but by holding leadership positions in 
them and chairing committees. 
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Goal 3:  Maintain NASPAA accreditation. 
 
The program’s commitment to “preparing a new generation of public service leaders to 
competently and ethically lead public and nonprofit organizations” as stated in its 
mission statement is the motivation for seeking to retain the program’s accreditation.  
NASPAA’s emphasis on student learning is particularly critical as we seek to prepare 
students’ for the increasingly complex nature of public and nonprofit sector work.  In 
support of this goal, program faculty constantly seek to evaluate student learning, look 
for ways to improve the program, and actively participate in program governance and 
the self-study process. 
 
Goal 4:  Increase the number of students in the MPA program.   
 
Preparing students for leadership roles in public and nonprofit organizations entails 
having a student body of sufficient size to ensure classes needed to complete the 
program are scheduled and offered in a way that allows students to graduate in a timely 
fashion.  This also promotes the level of in-class discussion central to graduate-level 
education.  Since consolidation, student enrollment in programs associated with the 
former ASU (now referred to as the Summerville Campus) has dropped.  Enrollment in 
Spring 2013, the term in which consolidation occurred, was 27; enrollment in Fall 2014 
was 24.  Consequently, faculty have worked together to develop a marketing plan, 
extend and expand efforts to recruit students, and look for ways to improve the program 
overall to reverse that trend. 
 
1.3  Program Evaluation:  The program will collect, apply and report information 
about its performance and its operations to guide the evolution of the Program’s 
mission and the Program’s design and continuous improvement with respect to 
standards two through seven. 
 
Strategic management activities should generate documents and data that are value to 
the Program and to the profession.  All processes for defining its mission and strategy, 
and all processes for collecting and assessing information to evaluate progress toward 
achieving the program’s objectives, should be described in this section. 
 
Self-Study Instructions: 
 
Analysis of information generated by these strategic processes that explain changes in 
the program’s mission and strategy should be reported in this section.  Programs should 
use logic models or other similar illustrations in their Self-Study Reports to show the 
connections between the various aspects of their goals, measurements, and outcomes.  
The program should relate the information generated by these processes in their 
discussion of Standards 2 through 5 (how does the program’s evaluation of their 
performance expectations lead to programmatic improvements with respect to faculty 
performance, serving students, and student learning).  The program should specifically 
articulate the linkage between Standard 1.3 and Standard 5.1 (how does the program’s 
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evaluation of their student learning outcomes feed into their assessment of their 
program’s performance).   
 
For those goals identified in Standard 1.2, describe what program performance 
outcomes have been achieved in the last 5 years that most reflect the Program mission 
and describe how the Program enhances the community it seeks to serve. 
 
1.3.1  Please link your program performance outcomes 

 to your mission’s Purpose and Public Service Values 

 to your mission’s Population of students, employers, and professionals the 
program intends to serve. 

 to the contributions your program intends to produce to advance the 
knowledge, research, and practice of public affairs, administration. 

 
Goal 1:  Prepare outstanding public service leaders. 
 
Performance outcomes:  Student mastery of universal competencies 
 
As discussed under Standard 5, the program has adopted the universal competencies 
that all students are expected to master, defined what they mean for our program, 
established student learning outcomes designed to achieve those competencies as we 
have defined them, and implemented a systematic assessment process to evaluate 
student performance linked to those competencies.   This process supports our 
mission’s focus on “preparing students who are entering” and “enhancing the 
capabilities and performance of individuals currently serving” in the public service.  As of 
this writing, we have completed two full years of assessing student learning outcomes. 
 
As an example, NASPAA Competency 5 is “to communicate and interact with a diverse 
and changing workforce and citizenry.”   As a faculty, we have defined this competency 
this way, “To communicate and interact productively with a diverse and changing 
workforce and citizenry, a student should have 1) an understanding of the concepts, 
skills, and procedures for managing human resources, and 2) the capacity to interact 
with a variety of individuals as a leader, through supervision, teamwork, negotiation, and 
mediation.”  One of the two student outcomes associated with this competency is 
“Students will demonstrate the ability to effectively communicate and interact with others 
in a team project, negotiation, and (when applicable) an internship.”  This competency 
was evaluated two ways during the SSY.   
 

1. In the Program Evaluation course (PADM 6750), students worked in small teams 
to develop a census of nonprofits in our area for the Community Foundation.  At 
the conclusion of the semester, we evaluated this competency using peer 
evaluations, where each student evaluated his or her teammate(s) on their 
level/quality of communication, interactions with group members, and 
contribution to the project.  Projects like this benefit students, whether in-service 
or pre-service, develop and/or refine existing teamwork and communication 
skills.  This project became the catalyst for funders in the community to work 



12 
 

5/18/2015 

together to encourage collaboration between nonprofits and avoid unnecessary 
duplication of services. 
 

2. Students completing their internship in the spring (PADM 6900), were evaluated 
by their worksite supervisor on their interpersonal and communication skills, as 
well as their professionalism and quality of work.  The internship is intended for 
pre-service students, and helps them develop the professionalism and 
communication skills that will be expected of them when they enter the 
workforce. 

 
The development of communication and teamwork skills supports the program’s values 
as students develop the values of professionalism and  public service during an 
internship or the value of integrity (accountability and fairness) while working with a 
team on a real project.  In the case of this student learning outcome, all students 
demonstrated appropriate communication and teamwork skills as evaluated by their 
peers or internship supervisor. 
 
Goal 2:  Improve the prestige and visibility of the institution and the department. 
 
Performance outcomes:   

 Faculty publications and presentations at academic conferences  

 Applied research and other community service 

 Service to the profession through professional association participation. 
 
As a program, we devote considerable time and talent to the promotion of the public 
service profession both locally, through our research, and with professional 
associations.  Collectively, during the self-study year, the faculty presented 12 papers at 
various conferences and published 9 peer-reviewed articles.  As an example of both 
community service and research, Dr. Ribando worked with two MPA students to do a 
census tract analysis for Augusta Partnership for Children, a nonprofit that serves as a 
coordinator and incubator for nonprofits working in the impoverished African-American 
neighborhoods on the east side of Augusta.  The data was used by APC to secure more 
grant funding for one service they provide directly—counseling on nutrition, health and 
motherhood to low income pregnant women.  The project was completed pro bono—as 
a community service, and graphically demonstrates the program’s commitment to both 
the community and the values of equity and diversity.  Another example is the faculty’s 
active involvement with SECoPA 2014.  The Georgia Chapter of ASPA was the co-host 
for the conference.  As President of the Chapter, Dr. Hammond was deeply involved in 
planning for the conference.  As a board member of the Chapter, Dr. Miller was heavily 
engaged in serving as a track chair, reading, reviewing, and selecting papers for 
presentation at the conference.  Dr. Ribando served as the chair for the Collins Award 
Committee, guiding her committee through the reading and scoring of papers submitted 
by doctoral students presenting at the conference. 
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Goal 3:  Maintain NASPAA accreditation. 
 
Performance outcomes:  Conduct the self-study for reaffirmation of accreditation 
 
The self-study process is specifically designed to guide the program towards developing 
tighter links between the program’s mission, its stakeholders, and its impacts on the 
community and the profession.  As the self-study process unfolded we expected to 
uncover areas where we could improve the quality of the program and the service it 
provides to students, the institution, the community, and the profession.  One issue the 
self-study brought to light was associated with our website.  While consolidation was on-
going, and for some time afterwards, we had no ability to alter material on the website.  
In conducting the reviews associated with Section 7 of the self-study, we discovered the 
website had inaccurate material on it, outdated and broken links, and was missing 
material prospective students needed in order to make a fully-informed decision to apply 
for our program.  We used the information learned in the self-study process to correct 
the identified problems, and make the website a better experience for all users and 
potential students.   
 
Goal 4:  Increase the number of students in the MPA program.   
 
Performance outcomes:  Enhance current program marketing efforts 
 
The faculty has worked together to develop a marketing plan to increase the size of the 
student body and offer students more of the options they have requested.  Of particular 
importance was the development of a niche for our program that would make it distinct 
from competitors.  This concern has led to the development of a BA to MPA pathway 
and a certificate program in nonprofit management.  Both have been approved in 
concept as of this writing.  Longer term, we seek to add joint degree options students 
desire such as a joint MPA/MPH or MPA/MBA. 
 
This plan incorporated initiatives to expand our participation in graduate fairs, and add a 
scholarship to attract more students from low-income backgrounds, a point we made in 
our Cultural Competency Plan as well.  The marketing plan supports the mission’s 
emphasis on better preparing students for the workplace and our stated values of equity 
and diversity, professionalism, and public service.   Better prepared students perform 
better in public and nonprofit workplaces.  In that way, we contribute directly to the 
growth and the quality of the profession of public service.  
 
1.3.2. Describe the ongoing assessment processes and how the results of the 
assessments are incorporated into program operations to improve student 
learning, faculty productivity, and graduates’ careers.  Provide examples as to 
how assessments are incorporated for improvements. 
 
The program’s assessment processes have two major facets.  The first facet is the 
program’s annual assessment which has a primary focus on student learning outcomes, 
but includes the results of all assessments to ensure faculty and the Community 
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Advisory Board receive complete information on the program’s performance and 
accomplishments.  The second facet is institutional, and linked to the program’s 
contributions to the Department of Political Science’s strategic planning process, 
referred to here as the Unit Plan.  This plan is designed to be linked through the 
department to the college, and then the institution as a whole. 
 
Goal 1:  Prepare outstanding public service leaders. 
 
The program has used NASPAA’s competencies as the guide for developing specific 
learning outcomes, identified assessment methods and associated assessment 
standards.  Those outcomes are evaluated on a three-year schedule using a 
combination of course-embedded assessments and outside evaluations.  While the 
complete process is described more thoroughly under Standard 5, an example is 
provided below. 
 
NASPAA Competency 2, “to participate in and contribute to the policy making process” 
is primarily assessed in PADM 6650, Public Program Evaluation. This competency was 
evaluated in the Spring 2014 semester.  As a faculty, we have defined this competency 
this way: 
 
“To participate in and contribute to the policy-making process, a student should have 1) 
an understanding of the policy making process and its actors, 2) the ability to explain 
the theories/models of policy decision making, 3) an understanding of the political, 
social, and economic contexts in which policy is made, and 4) the ability to explain 
policy outcomes.”  There are four specific learning outcomes associated with this 
definition.  The second SLO is “Students will be able to explain the political, social, and 
economic context in which a particular policy is made and executed,” and was the one 
scheduled for assessment in Spring 2014.  To measure this SLO, students were 
assigned to write a paper on a specific policy of their choice.  They were required to 
address the political, social, and economic context behind the policy’s adoption and 
surrounding its execution as part of the assignment.  After the end of the semester, and 
after conclusion of the grading process, the papers were given to another faculty 
member (not the instructor of the course) with policy expertise.  That faculty member 
evaluated the papers using a rubric that focused specifically on measuring this SLO.  
The assessment standard required 80% of the students to demonstrate the ability to 
explain the contexts surrounding a policy; this standard was NOT met.  As a result, 
faculty have worked to revise the class to ensure students properly grasp the 
importance of context, particularly the role of program funding, in the policy making 
process. 
 
Goal 2:  Improve the prestige and visibility of the institution and the department. 
 
The MPA Program is an integral part of the Department of Political Science.  Thus, the 
programmatic goal referred to above as Goal 2 is a departmental and program goal.  
The department sets goals each year in a document known as the Unit Plan.  The MPA 
Director actively works with the Chair to develop the Unit Plan.  The Chair asks all 
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faculty for input in the development of the plan, and provides each faculty member with 
a copy of the final product.  The Chair submits the Unit Plan to the Dean of the 
Katherine Reese Pamplin College of Arts, Humanities, and the Social Sciences.  
Progress towards goal completion is reported quarterly with a final report due annually, 
along with a revised set of goals for the next year.  This includes providing each faculty 
member with the results of assessment.  In the case of this goal, the unit plan identified 
a conflict between the current state of the newly consolidated institution and its 
aspirations to become a research-oriented institution.  Specifically,rising expectations of 
faculty research productivity conflicted with the heavy teaching course loads and small 
travel budgets associated with the former ASU.  The institution has responded by 
ensuring that new hires for the MPA program are hired with lower teaching loads.  
During the SSY, we successfully completed our first post-consolidation search to hire 
Dr. Wes Meares to lead our initiatives with nonprofit organizations; Dr. Meares was 
brought in with a 2-2 teaching load in contrast to the previous norm of 3-3 for MPA 
faculty.  In addition, the college developed its own travel funding mechanism that gives 
preference to emerging scholars.  New hires are getting access to better funding 
support for research and travel to foster their research, support our program’s mission, 
and help move the institution towards its ultimate goal of becoming a research-oriented 
university. 
 
Goal 3:  Maintain NASPAA accreditation. 
 
As noted above, one problem uncovered as a result of the self-study process concerned 
our program’s website.  Not only did it contain outdated and inaccurate material, but it 
did not offer all the information students might want to make the most informed decision 
about applying for our program.  Once we discovered this, we moved forward to make 
major changes to the website.  We not only added a copy of this self-study, but we 
added last year’s assessment report to demonstrate our commitment to transparency 
and full disclosure.  We added our cultural competency plan as a way to underscore our 
commitment to diversity.  And we added additional helpful information about our 
program’s activities by uploading our program’s newsletter to the website. 

 
Goal 4:  Increase the number of students in the MPA program.   
 
In the self-study year, the faculty developed the marketing plan which is currently in 
progress.  As a first step, the program developed a new brochure, which has been 
printed and used at a number of events.  The plan also called for more active 
participation in graduate fairs in the region; so far, we have attended three this 
academic year and met with upper division classes and clubs to inform our own 
undergraduates of the program’s benefits.  In addition, the graduate school recruiter has 
carried our materials to an additional four graduate fairs.  We also developed a new 
scholarship program, named in honor of Dr. Ralph H. Walker (the man most responsible 
for bring the MPA to ASU) to help students defray the cost of their education.  We also 
moved forward with a certificate program in nonprofit management.  Finally, as a result 
of a departmental retreat held in May of the SSY, the faculty moved forward to develop 
a BA to MPA program, which would allow select undergraduates to complete both 
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degrees in 5 years.  While it is too early to report results, we hope that this will yield 
increases in enrollment for the Fall 2015 term.  
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Standard 2.  Matching Governance with the Mission 
 

Standard 2.1  Administrative Capacity:  The program will have an administrative 
infrastructure appropriate for its mission, goals and objectives in all delivery 
modalities employed. 
 
Organizational Relationship of the Program to the Institution:  In a Department of 
Political Science 
 
Mode of Program Delivery:  Classroom only. 
 
2.1.1. Define program delivery characteristics.  If the program has multiple forms 
of delivery, please identify how the following elements are differentiated: 
curriculum, curriculum design, degree expectations, expected competencies, 
governance, students and faculty. 
 
The mode of delivery is almost entirely traditional classroom, which is why “classroom 
only” was selected from the drop-down menu.  We currently offer one elective course 
on-line, PADM 6030, Grant Writing.  We also allow students to take a limited number of 
MPH courses (maximum of 9 hours) as electives; that program is delivered entirely on-
line.  We do not anticipate moving to an online delivery for the program.  However, as 
technology becomes more flexible, faculty have begun experimenting with hybrid 
arrangements for specific classes.  For example, PADM 7050, Capstone, has moved 
such an arrangement.  This allowed the instructor to move the course into an intensive 
weekend format, with the time between class meetings spent in on-line conversations 
on topics related to the main themes of leadership and ethics explored in the course. 
 
All students admitted to the program have identical admission requirements, core 
curriculum, degree expectations, and expected universal competencies.  Our program is 
one program in one location with a single governance structure, student population, and 
nucleus faculty. 
 
2.1.2.  Who is/are the administrator(s) and describe the role and decision making 
authority (s)he/they have in the governance of the program. 
 
Saundra Ribando directs the MPA Program.  The Director has a 12-month contract and 
a 2-2 teaching load.  The duties of the MPA Director, as outlined in the departmental by-
laws, include 
 
“Master of Public Administration Program Director:  The Master of Public 
Administration Program Director will serve as admissions officer, senior academic 
advisor, and degree completion compliance officer for the program.  The Director will 
also be responsible for managing the program budget, recruitment of students, course 
scheduling, and interfacing with the Community Advisory Board.  The Director in 
accordance with the accreditation standards set by the National Association of Schools 
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of Public Affairs and Administration (NASPAA) will advise the chair regarding all aspects 
of the MPA program.” 
 
The MPA program also has a part-time administrative assistant.  That position is held by 
Betty Eason, a graduate of our MPA program.  This position is responsible for, among 
other duties, assisting with program recruitment, social media, maintaining program 
data and records including current student files and alumni records, and program 
reports. 
 
2.1.3. Describe how the governance arrangements support the mission of the 
program and matches the program delivery.  Programs may upload an 
organizational chart if helpful in describing their university or college governance 
structures. 
 
Five MPA full-time tenure and tenure track nucleus faculty hold faculty lines in the 
Department of Political Science and are accountable to the Chair of the Department of 
Political Science.  The MPA Program Director is accountable to the Chair for all 
budgetary, planning, and strategic initiatives.  MPA faculty in the Department of Political 
Science also teach in the undergraduate Political Science program.  The only 
exceptions to this structure are the faculty teaching in the Criminal Justice 
concentration; those faculty hold faculty lines in the Department of Sociology, Criminal 
Justice and Social Work and teach undergraduate courses in their department.   
 
The MPA Program, the Department of Political Science, and the Department of 
Sociology, Criminal Justice and Social Work are housed in the Katherine Reese 
Pamplin College of Arts, Humanities, and Social Sciences.  The MPA Program is 
currently the only graduate program in the Pamplin College.  As a graduate program, 
the MPA has its academic home in the Pamplin College and its administrative home in 
The Graduate School. 
 
As described in Section 1, the mission of the program includes a strong focus on 
teaching along with an emphasis on service to the community and the profession, and 
the production of both applied and theoretical research.  This requires program faculty 
and staff of sufficient number and competence to administer the program; faculty with 
demonstrated teaching abilities, an interest and willingness to provide service to the 
profession and the community; and faculty with a record of scholarly and applied 
research in areas that advance the field of public administration. 
 
The governance arrangements support the program’s mission in the following ways:   
 

 The MPA Director has a 12-month contract and 2-2 teaching load to ensure she 
has time to provide the program with leadership and administrative guidance. 

 The program has six full-time, tenure-track faculty who are counted as part of the 
faculty nucleus because they meet the program’s definition.   In order to be 
considered part of the nucleus MPA faculty in our program, a faculty member 
must generally meet these two criteria:  1) have primary responsibility for at least 
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one of the core courses in the MPA program OR teach at least one course a year 
in the program; and 2) contribute to the effective operation of the program 
through participation in activities needed to properly administer and govern the 
program.  Five such faculty hold lines within the Department of Political Science.  
One holds a line inside the Department of Sociology, Social Work, and Criminal 
Justice.  Two additional faculty members from that department are actively 
involved with either program governance or teaching, but not both. 

 Since program delivery is located on just one campus, a single director and 
administrative assistant, in conjunction with the faculty, are sufficient to 
administer the program and ensure program quality. 

 
The MPA faculty have demonstrated the necessary teaching excellence.  That evidence 
is provided through the institution’s end-of-course critique system and the MPA 
program’s own exit interview system.  In addition, this academic year, the institution is 
adding a new feature—peer review of teaching.  The peer review system was designed 
by the college’s faculty, and will be incorporated into the promotion and tenure process.  
The faculty are active in service to the profession at both state and regional levels.  In 
addition, the faculty are active in community service, and have demonstrated their ability 
to contribute applied and academic research that advances the discipline. 
 
2.2. Faculty Governance:  An adequate faculty nucleus—at least five (5) full-time 
faculty members or their equivalent—will exercise substantial determining 
influence for the governance and implementation of the program. 
 
There must be a faculty nucleus whom accept primary responsibility for the professional 
graduate program and exercise substantial determining influence for the governance 
and implementation of the program.  The program should specify how nucleus faculty 
members are involved in program governance. 
 
In preparing its SSR, the program should: 
 
Provide a list of the Nucleus Program Faculty:  For the self-study year, provide a 
summary listing (according to the format below) of the faculty members who have 
primary responsibility for the program being reviewed.  This faculty nucleus should 
consist of a minimum of five (5) persons who are full-time academically/professionally 
qualified faculty members or their equivalent at the university and are significantly 
involved in the delivery and governance of the program. 
 
When completing the Self Study Report in the online system, programs will enter a 
sample of five faculty members and their corresponding data individually (under 
Standard 3).  These data will then populate the tables located below and those listed in 
standard 3 in the Faculty Reports section of the online system.  This will allow COPRA 
to collect all the faculty information requested without programs having to re-enter the 
same data in multiple tables. 
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2.2.1a  Total number of nucleus faculty members involved in the program:   6 
 
2.2.1b  Total number of instructional faculty members in the program for the self 
study year:  9   
 
Provide the following information for no fewer than 5 nucleus faculty members of your 
choosing 
 

Name Faculty Nucleus 
Qualification 

Degree How involved in the program 

Saundra J. 
Ribando 

AQ DPA teaching, governance, public 
affairs, research, community 
service 

Randall D. 
Miller 

AQ DPA teaching, governance, research, 
public affairs 

Martha H. 
Ginn 

AQ PhD teaching, governance, research, 
public affairs, community service 

Augustine 
Hammond 

AQ PhD teaching, governance, research, 
public affairs 

Kathleen 
Searles 

AQ PhD teaching, governance, research, 
public affairs, community service 

William Reese AQ PhD teaching, governance, community 
service 

 
During the self-study year, we conducted a successful search for a new faculty line to 
support instruction in nonprofit management.  That position has been filled by Dr. 
Wesley Meares.  Dr. Searles (shown above) left at the end of the self-study year for a 
position at LSU; we recently completed the search to fill that line with Dr. William 
Hatcher, who will become the MPA Director effective July 1. 
 
2.2.2a:  Please provide a detailed assessment of how the program’s faculty 
nucleus exerts substantial determining influence over the program.  Describe its 
role in program and policy planning, curricular development and review, faculty 
recruiting and promoting, and student achievement through advising and 
evaluation. 
 
The faculty nucleus does exert substantial determining influence over the program.  The 
faculty nucleus is the starting point for all program planning and policy decisions, 
curriculum development and review, design of program evaluation (including learning 
outcomes).  The nucleus also serves as the group that actually executes the program’s 
plans, policies, curriculum, and evaluation of the program and its learning outcomes.  
The only decisions that are subject to outside review are curriculum changes that must 
go through the institution’s curriculum approval process (major changes to a course, 
additions/deletions of courses, or changes to program requirements for admissions or 
graduation).   While the institution’s curriculum approval process does include 
administrators, it is largely controlled by the institution’s faculty. 
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When tenure-track PA faculty searches occur, our practice has been that the MPA 
Director serves as the chair of the search committee; the other two members of the 
committee are drawn from the MPA faculty. Candidates brought to campus for 
interviews interview with ALL program and Department of Political Science faculty 
(within the limits of availability), representatives of the Community Advisory Board, and 
the student body.  The committee then makes its recommendation, based on all input, 
to the Chair of the Department of Political Science.  In accordance with university policy, 
the final selections, and negotiations concerning salary, etc., are conducted by the 
Department Chair subject to final approval by the Dean and Provost.  In all past 
practice, the committee’s recommendations have been supported.  For new faculty 
hires in the criminal justice field, the Chair of the Department of Sociology, Criminal 
Justice, and Social Work invites the MPA Director to participate in the interviewing 
process. 
 
When tenure-track MPA faculty apply for promotion and/or tenure, the institution’s policy 
requires the department have its own internal committee make a recommendation to the 
department chair.  Past practice has been that MPA faculty serve on this internal 
committee for an MPA faculty member seeking promotion and/or tenure.   
 
MPA faculty are involved in advising and evaluating student performance in ways 
beyond the classroom.  For example, the program has four graduate assistant positions 
who are assigned to MPA faculty.  Those faculty members are mentoring that student in 
research and administrative skills, and evaluating their performance semi-annually.  In 
addition, Dr. Ginn serves as the internship coordinator.  In that capacity she plays a 
critical role in advising and mentoring students in professionalism, job search and 
interviewing skills.  Finally, all MPA faculty serve as informal advisors to students who 
are searching for information or help in making career decisions. 
 
2.2.b:  Please describe how the Program Director exerts substantial determining 
influence over the program.  Describe his or her role in program and policy 
planning, curricular development and review, faculty recruiting and promoting, 
and student achievement through advising and evaluation. 
 
The program director leads the faculty nucleus.  As such, she does the following 
 

 manages the program budget 

 vets and recommends employment of part-time MPA faculty 

 chairs search committees for tenure-track MPA faculty and participates in 
searches for new tenure-track hires in criminal justice 

 initiates the planning and evaluation processes and ensures they are properly 
documented 

 coordinates Community Advisory Board meetings, and ensures input from this 
group is considered and integrated with faculty nucleus decisions 

 works with the department chair on faculty performance issues 

 manages the admissions process for the program 
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 serves as the academic advisor for all MPA students 

 hires and assigns graduate assistants 

 supervises the program’s administrative assistant 

 recruits students for the program 

 certifies completion of program requirements for graduates  
 
 
2.2.3 Faculty Governance Comments 
 
Faculty have “substantial determining influence” when they hold the primary 
responsibility for, and have control over or substantial influence in, the core functions of 
an academic program.  Those core functions include program planning, program 
evaluation, curriculum, student evaluation and advisement, and faculty selection and 
evaluation.   
 
The faculty and program director have “substantial determining influence” and control 
over program planning, program evaluation, student evaluation and advisement and 
curriculum development.  For example, the MPA faculty developed the program’s 
learning outcomes, assessment methods, and schedule for assessing those outcomes.  
The process for assessing learning outcomes is executed by faculty, with some outside 
input for selected learning outcomes, and corrective action when needed is taken by 
faculty.  The director facilitates this process through good administrative practice, but 
does not execute it. 
 
The faculty and director have substantial influence in faculty selection through their 
involvement in the search process for tenure-track faculty.  They also have input 
through their service on internal department promotion and tenure committees on 
promotion and tenure decisions.  However, by Board of Regents and institution policy, 
the primary authority and responsibility for faculty selection and evaluation reside at 
other levels in the institution. 
 
In order to be considered part of the nucleus MPA faculty in our program, a faculty 
member must generally meet these two criteria:  1) have primary responsibility for at 
least one of the core courses in the MPA program OR teach at least one course a year 
in the program; and 2) contribute to the effective operation of the program through 
participation in activities needed to properly administer and govern the program.  Six 
program faculty members during the self-study year met both requirements (Drs. 
Ribando, Reese, Miller, Hammond, Ginn, and Searles).   
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Standard 3 Matching Operations with the Mission:  Faculty 
Performance 

 
Standard 3.1 Faculty Qualifications:  The program’s faculty members will be 
academically or professionally qualified to pursue the program’s mission. 
 
Self-Study Instructions:   
 
The purpose of this section is to answer the question “Does the program demonstrate 
quality through its decision to hire appropriately trained and credentialed faculty that are 
both current and qualified?  While the use of practitioners with significant experience 
may be warranted, the extent of their use within the program must be mission driven.  
This section also addresses how faculty qualifications match coverage of core and 
program competencies and, by extension, program courses. 
 
3.1.1 Provide information on 5 of your nucleus faculty who have provided 
instruction in the program for the self-study year and the year prior to the self-
study. 
 
Special note:  When completing the SSR in the online system, programs will enter each 
faculty member and their corresponding data individually (under Standard 3).  These 
data will then populate the tables located below and those listed in standard 3in the 
faculty reports section of the online system.  This will allow COPRA to collect all the 
faculty information requested without programs having to re-enter the same data in 
multiple tables. 
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Name Full 
or 
Part 
time 

AQ 
or 
PQ 

Highest 
degree 
earned 

Demonstrate their academic or professional 
qualifications (drop down menu) 

Saundra J. 
Ribando 

full AQ DPA publishes in area of program responsibility, 
attends annual conferences associated 
with area of program responsibility, 
provides community or professional 
service in the area of program 
responsibility, previously employed in field 
associated with area of program 
responsibility 

Randall D. 
Miller 

full AQ DPA publishes in area of program responsibility, 
attends annual conferences associated 
with area of program responsibility, 
provides community or professional 
service in the area of program 
responsibility, previously employed in field 
associated with area of program 
responsibility 

Martha H. 
Ginn 

full AQ PhD publishes in area of program responsibility, 
attends annual conferences associated 
with area of program responsibility, 
provides community or professional 
service in the area of program 
responsibility 

Augustine 
Hammond 

full AQ PhD publishes in area of program responsibility, 
attends annual conferences associated 
with area of program responsibility, 
provides community or professional 
service in the area of program 
responsibility 

Kathleen 
Searles 

full AQ PhD publishes in area of responsibility, attends 
annual conferences associated with area of 
program responsibility, provides 
community or professional service in the 
area of program responsibility 

 
3.1.2 Provide your program’s policy for academically and professionally qualified 
faculty and the mission based rationale for the extent of use of professionally 
qualified faculty in your program.  If you have any faculty members who are 
neither academically nor professionally qualified, please justify their extent of use 
in your program.  Please see the glossary for definitions of academically and 
professionally qualified. 
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All faculty teaching in the MPA program are either academically or professionally 
qualified.  All full time faculty associated with the MPA program, whether nucleus faculty 
or program faculty, are tenured or tenure-track, and are academically qualified, holding 
a doctorate along with research interests and professional service appropriate to the 
areas in which they teach.  Georgia Regents University policy generally requires a 
terminal degree, normally an earned doctorate, for tenure-track status.  New faculty may 
be hired ABD, but the institution requires as part of their contract they complete the PhD 
within their first year of employment.  Of the faculty listed in Table 3.1.1, all were full 
members of the graduate faculty. 
 
The only professionally qualified faculty member who teaches in our program on a 
routine basis is a part-time faculty member, Andy Crosson.  Mr. Crosson holds an MPA 
degree from the University of Georgia with a concentration in public budgeting.  In 
addition to his degree, he has 15 years of experience as the Executive Director of the 
CSRA Regional Commission, which serves as this region’s economic development 
agency.  In this position, Andy is deeply involved in providing planning and economic 
development services for 14 counties in our region, and representing the interests of 
these counties to state-level agencies and the legislature.  He teaches PADM 6300, 
Public Budgeting on a continuing basis.  He has also taught PADM 6301, Financial 
Management for Nonprofits (his agency is considered to be a nonprofit) until the hiring 
of Dr. Wes Meares who joined the faculty this academic year.  The program has only 
one other part-time faculty member who teaches on a continuing basis, Dr. Kim Gray, 
who earned a DPA from Valdosta State University. 
 
3.1.3 Provide information about how faculty qualifications match the 
competencies within the curriculum.  Provide the percentage of courses in each 
category that are taught by nucleus and full-time faculty in the self-study year.   
 

 N 
=  

Nucleus 
faculty 

Full-time 
faculty 

Academically 
qualified 

All courses 15 73 93 93 

Courses delivering required 
competencies 

6 100 100 100 
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NASPAA 
Competency 

Learning Outcome Course & 
Semester 
Taught 

Faculty 
Member 

AQ/nucleus? 

To 
communicate 
and interact 
with a diverse 
and changing 
workforce and 
citizenry 

Students will 
demonstrate the 
ability to effectively 
communicate and 
interact with others 
in a team project, 
negotiation, and 
(when applicable) 
an internship 

PADM 6750, 
Program 
Evaluation, Fall 
2013 

Ribando yes to both 

To analyze, 
synthesize, 
think critically, 
solve problems 
and make 
decisions 

Students will be 
able to analyze data 

PADM 6600, 
Quantitative 
Methods, Fall 
2013 

Searles yes to both 

To lead and 
manage in 
public 
governance 

Students will be 
able to identify key 
elements of one or 
more of the 
following:  scientific 
management, 
organizational 
humanism, systems 
theory, and/or 
network 
management 
 

PADM 6100, 
Organizational 
Theory & 
Behavior, 
Spring 2014 

Miller yes to both 

To participate 
in and 
contribute to 
the policy 
making process 

Students will be 
able to explain the 
political, social, & 
economic context 
in which a 
particular policy is 
made and executed 
 

PADM 6650, 
Public Policy 
Analysis, 
Spring 2014 

Ribando yes to both 

To 
communicate 
and interact 
with a diverse 
and changing 
workforce and 
citizenry 

Students will 
demonstrate the 
ability to effectively 
communicate and 
interact with others 
in a team project, 
negotiation, and 

PADM 6900, 
Internship, 
Spring 2014 

Searles yes to both 
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(when applicable) 
an internship 

 
3.1.4 Faculty Support.  Describe the steps and strategies the program uses to 
support faculty in their efforts to remain current in the field. 
 
The program, department, and the college are dedicated to supporting faculty in their 
efforts to remain current in their field.  In particular, all levels of the institution are 
dedicated to supporting junior faculty.  The following programs and supports are 
available to faculty: 
 

 Newly hired faculty are assigned a mentor within the program and are excused 
from all service work during the first year.   

 The Department of Political Science (or the Department of Sociology, Criminal 
Justice, and Social Work for faculty teaching in the CJ concentration) provides 
professional development funds for travel and research.  This includes travel 
related to professional service.  The Department paid for Drs. Hammond and 
Miller to travel during the self-study year, in support of their work for the Georgia 
Chapter of ASPA, co-sponsor of the SECoPA 2014.   

 The MPA budget supports the travel for the MPA Director to attend and 
participate in the annual NASPAA Conference. 

 The Pamplin College provides professional development funds for travel and 
research with priority given to full-time, tenure-track faculty who are not yet 
tenured. 

 The Center for Teaching & Learning on campus provides workshops on 
classroom instruction, and specialized courses for newly hired faculty to acquaint 
them with campus support services. 

 Licenses for SPSS, SAS, and GIS are supported and maintained. 

 Faculty are provided with office computers and laptops (when needed), and that 
technology is kept current and up-to-date. 

 Applied research and service to community organizations is respected and 
considered appropriate for promotion, tenure, and merit pay considerations. 

 General library services and technology support are described elsewhere in this 
report. 

 
3.2 Faculty Diversity:  The program will promote diversity and a climate of 
inclusiveness through its recruitment and retention of faculty members. 
 
The purpose of this section is to demonstrate that the program is modeling public 
service values as they relate to faculty diversity.  Programs should be able to 
demonstrate that they understand the importance of providing access to faculty with 
diverse views and experience so they are better able to understand and serve their 
clients and citizens.  Programs should be able to demonstrate how they “promote 
diversity and climate of inclusiveness” in accordance with a strategic diversity plan, 
developed with respect to a program’s unique mission and environment.  The 
Commission seeks substantial evidence regarding programmatic efforts to promote 
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diversity and a climate of inclusiveness, specifically demonstrable evidence of good 
practice, a framework for evaluating diversity efforts, and the connection to the 
program’s mission and objectives.  The program should upload its diversity-planning 
document on the Self Study Appendices page. 

 
3.2.1  Complete the faculty diversity table for all faculty teaching in the program. 
 

 Full Time Part Time Total 

 Male Female Male Female  

Black or 
African-
American, non-
Hispanic 1    1 

American 
Indian or 
Alaska Native, 
non-Hispanic 0 0 0 0 0 

Asian, non-
Hispanic 0 0 0 0 0 

Native 
Hawaiian or 
other Pacific 
Islander, non-
Hispanic 0 0 0 0 0 

Hispanic/Latino 0 0 0 0 0 

White, non-
Hispanic 2 4 1 1 8 

Two or more 
races, non-
Hispanic 0 0 0 0 0 

Nonresident 
alien 0 0 0 0 0 

Race and/or 
ethnicity 
unknown 0 0 0 0 0 

Total 3 4 1 1 9 

Disabled 1 0 0 0 1 

 
(NOTE:  3.2.2. applies only to programs based outside the U.S.) 
 
3.2.3. Describe how your current faculty diversity efforts support the program 
mission.  How are you assuring that the faculty bring diverse perspectives to the 
curriculum?  Describe demonstrable program strategies, developed with respect 
to the program’s unique mission and environment, for how the program promotes 
diversity and a climate of inclusiveness. 
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In keeping with our institution’s focus, we use the term “cultural competency.”  Our goal 
is to prepare students to successfully serve our diverse community and nation.  With 
this in mind, we have a broader conception of diversity.  For example, our region has a 
significant veteran/active duty military population so inclusion of veterans is important.  
Moreover, the Summerville Campus where our program is located has historically had 
significant numbers of first-generation students from low-income backgrounds.  In 
recognition of these factors, our current faculty provide students with diversity in ways 
that are not reflected in the required table.  Our program faculty include 
 

 two veterans, one disabled, the other female (there is a large military base, and 
retired/veteran community here) 

 three faculty members who came from low-income families and were first-
generation college students 

 an immigrant, who became a citizen 

 a lesbian in a committed relationship 

 two faculty members with extensive work experience in the public sector, at all 
levels of government 

 political viewpoints that run the full spectrum from conservative to liberal 
 
In addition, we expose students to the diversity of our community and nation in other 
ways.  These include 
 

 incorporating guest speakers who address the concerns of underrepresented 
groups.  For example, during the self-study year, the Public Policy Analysis class 
hosted the African-American principal of T. W. Josey High School, where 
students are overwhelmingly poor and Black, to address the issues of education 
and civil rights in our community.  That same class hosted a nurse practitioner 
who founded and runs a free health clinic for residents of a poor, rural community 
in our area to address the challenges the uninsured and the poor face in getting 
access to health care. 

 involving the students in research projects based in the community, or that 
address issues related to diversity, such as poverty.  As an example of both 
community service and research, Dr. Ribando worked with two MPA students to 
do a census tract analysis for Augusta Partnership for Children, a nonprofit that 
serves as a coordinator and incubator for nonprofits working in the impoverished 
African-American neighborhoods on the east side of Augusta.  The data was 
used by APC to secure more grant funding for one service they provide directly—
counseling on nutrition, health and motherhood to low income pregnant women.  
The project was completed pro bono—as a community service, and graphically 
demonstrates the program’s commitment to both the community and the values 
of equity and diversity. 

 assigning students case studies that include diversity issues 
 
As noted in our cultural competency plan, we believe that consolidation improves our 
chances of successfully competing for minority scholars in future searches.  The 
reduced teaching loads and improved entry-level salaries that have come with 
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consolidation should enable us to successfully search for, and hire, an even more 
diverse faculty in the future.   
 
3.2.4  Faculty diversity over the past 5 years.  Describe how the diversity of the 
faculty has changed in the past 5 years. 
 
Over the past 5 years (Fall 2008 forward), we have hired only two full-time tenure-track 
faculty members, resulting in the hiring of one White female (2011) and one White male 
(2014).  In both cases, we advertised the position with both ASPA and the American 
Political Science Association, through the on-line job posting services, and through list-
servs associated with those professional associations.   The White female left for 
another position at the end of the SSY; we recently completed the search for her 
replacement.  For the most recent search for a new faculty line focused on nonprofit 
management, there were 28 applicants.  Three candidates turned down interview 
invitations:  two White female applicants accepted positions elsewhere and a Hispanic 
male ran for elective office.  The final interviewees were an African-American female, a 
mixed race female, and a White male.   
 
Over the past five years, we have lost two African-American (one male, one female) and 
one White female from the part-time faculty.  Unfortunately, the two females proved to 
be a poor fit in the classroom; the male faculty member left the area to attend to family 
matters.  In each case, we advertised for part-time faculty through local media and 
through the director’s contacts in the community. 
 
3.3 Research, Scholarship and Service:  Program faculty members will produce 
scholarship and engage in professional and community service activities outside 
of the university appropriate to the program’s mission, stage of their careers, and 
the expectations of their university. 
 
In this section, the program must demonstrate that the nucleus faculty members are 
making contributions to the field and community consistent with the program mission.  
The object is not to detail every activity of individual faculty, rather to highlight for each 
nucleus faculty member one exemplary activity that has occurred in the last five 
academic years (this could be research, scholarship, community service or some other 
contribution to the field). 
 
3.3.1 Provide ONE exemplary activity for 5 of your nucleus faculty member’s ( and 
any additional faculty members you may wish to highlight) contribution to the 
field in at least one of the categories:  research or scholarship, community 
service and efforts to engage students in the past 5 years.  In this section you 
should provide either a brief description of the contribution or a citation if it is a 
published work). 
 
Provide some overall significant outcomes or impacts on public administration 
and policy related to these exemplary efforts. 
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Saundra J. Ribando and Lorraine Evans’s research work on the ASU/GHSU 
consolidation that created GRU has the potential to be ground-breaking.  Because of 
how the questionnaire was constructed, along with the information collected, this work is 
the first time that pre- and post-consolidation data has been collected in higher 
education.  The longitudinal design will allow the researchers to track changes in 
organizational culture, and the impacts those changes have on faculty, over a five year 
period.  Data collected have not only led to the publication cited, but (with Catherine P. 
Slade) the creation of a model to predict faculty research productivity under 
consolidation scenarios.   
 
(with Lorraine Evans)  (2015).  “Change Happens:  Assessing the Initial Impact of a 
University Consolidation on Faculty.”  Public Personnel Management, 44(1), 99-119. 
 
Randall D. Miller’s article on leadership could be improving the quality of leadership in 
fire departments across the nation.  Fire Engineering is the leading publication in the fire 
service and is distributed to almost every firehouse in the country.   
 
“Leadership in the Workplace.”  Fire Engineering, 165, (8), 99. 
 
Martha H. Ginn is a nationally-known scholar in the area of judicial administration and 
politics.  Her work has illuminated how politics can, and does, impact the administration 
of justice and judicial decision-making.   
 
“Information, Attorney Expertise, Amicus Participation, and the Legal Model” (with John 
J. Szmer). American Politics Review, 42 (May 2014): 441-471. 
 
Augustine Hammond (with Martha H. Ginn) published the cited work using a survey co-
sponsored by NASPAA to assess the current state of on-line education in the discipline.  
This work shed light on the problems and pitfalls associated with on-line education and 
provided much-needed clarity for those program directors and faculty considering 
adding an on-line component.  Of special note was Augustine’s leadership and service 
to the Georgia Chapter of ASPA during this time frame, as the chapter was the co-
sponsor of SECoPA 2014 and handled much of the logistical support for the 
conference. 
 
“Online Education in Public Affairs: Current State and Emerging Issues” (with Martha 
Ginn) Journal of Public Affairs Education 18 (Spring 2012): 247-270  
 
Kathleen Searles took our internship program to new levels when she took over its 
leadership.  At the undergraduate level, she more than doubled the number of students 
doing internships.  For students at both levels, she greatly increased the number of job 
site options available.  Among her most notable accomplishments as Internship Director 
was the addition of opportunities for our students at the state and national level.  Our 
very first MPA student to take advantage of these new opportunities concluded her 
internship with Senator Isakson’s Washington D.C. office this past fall. 
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William A. Reese is a leader at the college, institutional, and system level.  His service 
to the USG Criminal Justice Curriculum Committee has helped steer the system’s 
curriculum choices in his discipline for over a decade.  As an institution, as we have 
navigated through the consolidation, Bill has profoundly influenced the development of 
both university-level and college-level policies in his role as Faculty Advocate.  At the 
university level, Bill contributed heavily to the development of the institution’s new 
mission statement, strategic plan, and senate by-laws.  At the college level, Bill had a 
profound impact on policies governing promotion and tenure, faculty evaluation, and 
shared governance.  He has also provided a consistent and influential voice for shared 
governance through his involvement in the GRU Senate. 
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Standard 4 Matching Operations with the Mission:  Serving Students 
 
In preparing its Self-Study Report, the Program should bear in mind how recruitment, 
admissions, and student services reflect and support the mission of the program.  The 
program will be expected to address and document how its recruitment practices 
(media, means, targets, resources, etc.); its admission practices (criteria, standards, 
policies, implementation, and exceptions); and student support services (advising, 
internship support, career counseling, etc.) are in accordance with, and support, the 
mission of the program. 
 
4.1 Student Recruitment:  The Program will have student recruitment practices 
appropriate for its mission. 
 
In this section of the SSR, the program shall demonstrate how its recruitment efforts are 
consistent with the program’s mission. 
 
Describe the program’s recruiting efforts.  How do these recruiting efforts reflect 
your program’s mission?  Demonstrate that your program communicates the cost 
of attaining the degree. 
 
Our mission is to prepare public service leaders, with a focus on both pre-service and 
in-service students who want further their careers in government or nonprofit agencies 
at the local, regional, state, or national level.  Consequently, we have adopted a wide 
range of recruitment practices.  We actively participate with the Graduate School’s state 
and regional recruitment efforts, including recruitment at HBCUs to enhance our 
diversity, and we recruit from undergraduate programs at our own institution.  We have 
also placed advertisements in the SECoPA program and the National Model UN 
programs.  Our recruitment materials for use at graduate fares do include a handout 
which compares the cost of our program with the cost of other programs in our region to 
assist students in making meaningful comparisons based on cost factors.  Finally, our 
Community Advisory Board has taken additional steps to identify individuals in their 
workplaces who would benefit from joining our program, and actively encouraged them 
to apply. 
 
4.2 Student Admissions:  The Program will have and apply well-defined 
admission criteria appropriate for its mission. 
 
In this section of the SSR, the admission policies, criteria, and standards should be 
explicitly and clearly stated, and linked to the program mission.  Any differences in 
admission criteria and standards for in-service and pre-service students, gender-based 
considerations, ethnicity or any other “discriminating” criteria should be presented and 
explained, vis-à-vis the program mission. 
 
There is no difference in admissions criteria for any category of students.  There is one 
admissions policy that applies equally to all students.   An applicant for the MPA 
program must be accepted by both the MPA program and the Graduate School.  
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Admissions requirements include 1) completion of a bachelor’s degree from a regionally 
accredited college or university; 2) cumulative undergraduate GPA of 2.75 on a 4.0 
scale; 3) submission of a GRE or GMAT score; 4) submission of a resume, 3 letters of 
recommendation, and a personal statement.   There is no minimum score required for 
the GRE for the program; our admissions committee evaluates the “whole candidate” in 
considering a student for admission.  Prior to consolidation taking full effect, the MPA 
program could admit a student without a standardized test score for one semester to 
take one course.  Continued enrollment required submission of the standardized test 
score.  This practice was discontinued in the Fall of 2013, during the self-study year.  
The Graduate School sets a target score of 290 for the GRE or GMAT of 450; however, 
this is not a hard requirement.  They have worked with our admissions committee to 
accept students who have otherwise excellent credentials.  Such students are admitted 
in “provisional” status, and typically are required to maintain a minimum GPA of 3.0 
during their first two semesters in the program.  International applicants must have 
foreign transcripts evaluated and translated, and submit a TOEFL score (minimum 
score of 78). 
 
4.2.1a How do your admissions policies reflect your program mission? 
 
Our mission is to prepare students to serve our community, region, and the nation.  With 
this in mind, our admissions committee evaluates a candidate’s complete portfolio 
seeking confirmation that the student is not only academically prepared for the program, 
but demonstrates the interest and commitment to serve others.   Including items such 
as a resume, personal statement, and recommendations allows the committee to see 
the applicant’s past track record of service, plus gives the prospective student the 
opportunity to express his or her desire for a career, and explain any areas that may be 
deficient.  This supplemental information often also assists the committee in 
understanding inconsistencies between a student’s academic performance as illustrated 
in transcript(s) and the standardized test score. 
 
4.2.1b Exceptions to Admissions Criteria 
 
As noted above, the MPA program could admit a student without a standardized test 
score for one semester to take one course.  Continued enrollment required submission 
of the standardized test score.  One student was admitted under this provision for the 
Fall 2013 semester.  This practice was discontinued in the Fall of 2013, during the self-
study year, to comply with Graduate School standards.  The program does not set a 
minimum GRE score.  In cases where the admissions committee, after reviewing an 
applicant’s portfolio, determines the applicant should be admitted but the applicant does 
not meet the Graduate School’s target GRE score, the MPA Director submits a letter to 
the Graduate School outlining the Admissions Committee’s rationale for acceptance.  
For the self-study year, all such waiver requests were approved.  The GRE is waived for 
applicants who hold a terminal, professional, or masters’ degree in another field.  The 
only other exceptions to standards during the self-study year involved two students with 
undergraduate GPAs less than the 2.75 minimum.  One of those students already held 
one graduate degree, which was the basis for his admission.  The other had a 
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combined GRE score of 305, coupled with strong references and a powerful letter 
outlining why her GPA was less than the minimum. 
 
4.2.1c Admissions Criteria (check all that apply) 

Bachelors’ degree Required 

Letter of recommendation 3 required 

Resume Required 

GRE minimum No required minimum 

GMAT No required minimum 

TOEFL 78 

Personal statement Required 

 
4.2.2a Please provide the following application, admission, and enrollment data 
for the Self Study Year 
 

Total SSY Applicants 13 

Total SSY Admits 13 

Total SSY Enrollments 13 

  

Fall SSY Total Full Admissions 7 

Fall SSY Total Conditional Admissions 6 

Fall SSY Total Full Enrollments 7 

Fall SSY Total Conditional Enrollments 6 

Fall SSY Total Pre-service enrollments 6 

Fall SSY Total In-service enrollments 7 

 
The self-study year was unusual in terms of admissions acceptances.  The year prior to 
the SSY, we had 20 applicants of which 6 were rejected for an acceptance rate of 70%.  
This current academic year, we have had 14 applicants of which 2 were rejected for an 
acceptance rate of 86%.  Over the history of the program, the acceptance rate has been 
81%. 
 
4.2.2b Please provide the Full Time Equivalence (FTE) number for enrolled 
students in the Fall of the Self Study Year. 
 
As indicated earlier, we do not track students by full-time versus part-time.  The 
principal reason for this is that students can (and do) change status based on 
employment situations.  As an example, one student admitted in the self-study year was 
full-time that year, but is not full-time this academic year as her internship led to full-time 
employment with the agency.  However, for the fall of the self-study year, the FTE was 
22. 
 
4.2.2c  Given the described applicant pool, discuss how the pool of admitted 
students and enrolled students reflects the program mission.  Programs can also 
use this space to explain any of their quantitative data. 
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Over the course of its history, 363 individuals completed the application process for the 
MPA program, and 296 were admitted for an overall admission rate of 81%.  After 
consolidation, our institution has experienced a significant drop in both applications and 
enrollment, which has affected the data presented above. 
 
Our mission statement embraces both in-service and pre-service students.  Of the 13 
individuals who applied for the program for the SSY, all 13 were accepted.  Six of those 
students (46%) were pre-service students and 7 were in-service (54%).  Our mission 
statement also embraces the notion of serving the local and regional areas, as well as 
the nation.  The students admitted in the SSY, included two veterans (federal), four 
students were working for state-level agencies, one was a public school teacher (local 
government), and  the remainder were pre-service students.   
 
The students admitted through the conditional admission process included three pre-
service (2 WM—1 disabled, 1 WF) and three in-service students (1 WF, 1 BM, 1 BF).  
The inclusion of these students improved program diversity, which supports our mission 
of public service.   
 
Standard 4.3 Support for Students:  The program will ensure the availability of 
support services, such as curriculum advising, internship placement and 
supervision, career counseling, and job placement assistance to enable students 
to succeed or advance in careers in public affairs, administration, and policy. 
 
Self-Study Instructions.  In this section of the SSR, the program should describe, 
discuss and document its services provided to incoming, current and continuing 
students in the program, as well as provide some indication of the success of these 
services.  The SSR should explicitly link the types of services provided with the program 
mission. 
 
4.3.1 Academic Standards and Enforcement:  In the box below, describe how the 
program’s academic continuance and graduation standards are communicated to 
the students (current and prospective), as well as monitored and enforced. (Limit 
250 words) 
 
Prospective and current students are informed of the program’s academic continuance 
and graduate standards primarily through direct contact with the MPA Director, and 
secondarily, through the catalog where those standards are clearly communicated.  The 
MPA Director is in direct contact with all applicants to the program to communicate 
program standards through e-mail, by phone, or face-to-face.  In addition, the Director 
conducts an orientation session with newly admitted students to communicate those 
standards as well.   
 
At the conclusion of each semester, the director reviews the records of all students to 
check for compliance with standards.  Students who are not meeting the program’s 
minimum GPA of 2.8 are placed on academic probation by both the program and the 
Graduate School.  The director meets individually with students placed on probation to 
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discuss the situation and arrive at solutions that will assist the student in getting back on 
track academically.   
 
4.3.2 Support Systems and Special Assistance:  In the box below, describe the 
support systems and mechanisms in place to assist students who are falling 
behind in the program, need special assistance, or might be considered 
‘exceptional’ cases under advising system described above. (Limit 250 words) 
 
As described above, the MPA Director reviews student records at the end of each 
semester to check for compliance with standards.  Students who are not meeting the 
program’s minimum GPA of 2.8 are placed on academic probation, and the director 
meets with the student individually to discuss the situation and arrive at solutions to help 
the student in getting back on track academically.  In addition, the MPA Director directly 
contacts faculty teaching students in the first semester of the program to check 
progress, and spot potential problems early.  Students may be referred to various 
services on campus if needed.  These include the Writing Center, Counseling Center 
and Testing & Disability Services. 
 
4.3.3.  Enrollment and Retention 
 
4.3.3.a Below, using the SSY-5 cohort, indicate the cohort’s initial enrollment 
numbers, how many of those enrolled graduated within the program design 
length, and within 150% and 200% of program design length.  Note that the 
numbers in each successive column are cumulative, meaning that the number of 
students in the column for 200% of degree length should include the numbers of 
students from the 150% column, plus those that graduated within 150-200% of 
program length. 
 

Total 
number 
of 
students 
in the 
SSY-5 
cohort 

Initially 
enrolled 

Graduated within 
degree program 
length 

Graduated in 
150% of degree 
program length 

Graduated in 
200% of degree 
program length 

17 (Fall 
2008) 

15 0 8 1 

 
 
4.3.3b Completion Rate additional information/explanation.  Use the text box below 
the table to provide any additional information/explanation of these numbers (to include 
such issues as FT/PT, Pre-service vs. In-Service or other limitations that impede 
progress towards graduation. 
 
Our program is designed to be completed in two years IF the student is full-time.  For 
students who are part-time, the normal completion period is 2 ½ to 3 years.  There were 



38 
 

5/18/2015 

no full-time students who initially enrolled in the SSY-5 cohort; therefore, no students 
completed the program in two years.   
Over the course of its history, 364 individuals completed the application process, and 
296 were admitted for an overall admission rate of 81%.  Of the ones who were 
admitted, 32 never enrolled in course work, and 26 are current students, leaving a pool 
of 238.  Of that 238, 140 graduated for a graduation rate of 59%.   
 
The SSY-5 cohort had a 60% graduation rate.  Of the six students who left the program, 
one moved to another city as a result of a job transfer; two left due to personal issues; 
the remaining three had issues balancing work and academics. 
 
4.3.4 Career Counseling and Professional Development Services:  Describe 
career counseling, job search, professional development, and career support 
services, personnel, and activities (Limit 250 words) 
 
The MPA program, through the Georgia Regents University Career Center, provides 
several services to assist students with their career and professional development.  
During orientation, students are made aware of the services provided by the Career 
Center, which includes resume and cover letter critique, improving interview skills and 
obtaining information on employment opportunities. The program also participates in 
Employer Expo, an event sponsored by the Career Center every year, as one way of 
connecting MPA students with employers. The Career Center provides a staff member 
as a liaison to the Pamplin College of Arts, Humanities, and Social Sciences, who offers 
individualized and group career services to our students. Occasionally, the liaison is 
invited to classes to provide students with information relating to career counseling, 
professional development, resume building and preparing for interview. 
 
Additionally, we make use of our Community Advisory Board in locating and securing 
internships and employment for our students. Members of the Board represent federal, 
state, and local government institutions and nonprofit organizations and using them to 
secure employment for our students reflects the program’s mission to prepare public 
service leaders in government or nonprofit agencies at the local, regional, state, or 
national level.     
 
The MPA Director is included in a number of listservs advertising positions locally and 
regionally.  These include entities such as the Georgia Office of Planning and Budgeting 
and Aiken County. Information that comes to the Director in this way is sent to all 
current students and alumni via e-mail. 
 
4.3.4a(1) Internship Requirement :  Describe your program’s internship 
requirement(s), any pre-requisites before undertaking an internship, and the 
requirements for receiving credit for the internship, as well as any exceptions to, or 
waiver of these policies.  This should include the specific mechanisms used to 
determine that a student will be granted a waiver. 
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Our program requires all students who lack experience in the public or nonprofit sector 
to complete an internship.  When an MPA student is admitted to the program, the 
director reviews the student’s resume to determine if an internship is required.  
Generally, if a student has less than one year of work experience in the public or 
nonprofit sector, the director requires the student to complete an internship and this 
requirement is embedded in their advising plan.  Students must complete at least three 
core courses before enrolling in the internship course.  Prior to beginning the internship, 
the student meets with the internship director to discuss career goals and aspirations, 
and the internship director works with prospective work sites and the student to locate a 
work site that best suits the student’s goals. To successfully complete the internship, the 
student must work 300 hours at the worksite, receive satisfactory evaluations from the 
worksite supervisor at mid-term and end of the semester, and submit a paper to the 
internship director that focuses on some aspect of the internship experience. 
 
4.3.4.a(2) How many internship placements did the program have during the Self-
Study year?   
 
The program placed five interns during the self-study year. 
 
4.3.4.a(3)  Internship Placements. Please provide a sample of at least 10 
internship placements during the Self-Study year.  If the program had less than 10 
placements, please list all placements. 
 
Lower Savannah Council of Governments (2) 
Central Savannah River Area Regional Commission (1) 
Washington, D.C. Office of Senator Johnny Isakson (1) 
Center for Public Service, GRU (1) 
 
4.3.4.a(4) Internship Support. Briefly discuss the program support and 
supervision for students who undertake an internship, to include job search 
support, any financial assistance for unpaid interns, on-going monitoring of the 
student internship.  (Limit 250 words) 
 
Students participating in the internship program must meet with the internship 
coordinator in the semester prior to the semester they intend to complete the internship 
to discuss career goals and aspirations.  Once goals are established, the coordinator 
matches the student with prospective worksites and helps schedule interviews for the 
students with the supervisors.  After the intern is successfully placed, the student and 
supervisor meet to establish goals for the internship which are conveyed to and 
approved by the internship coordinator within the first two weeks of the course.  In 
addition to worksite responsibilities, the student completes biweekly activity reports to 
the coordinator summarizing work completed, lessons learned, any problems 
encountered, and progression towards established goals.  The coordinator works with 
the student and worksite supervisor to resolve any problems that exist. In addition to the 
final paper, the student completes a final activity report summarizing goal 
achievements.  The student is also evaluated by the supervisor at mid-term and end of 
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the semester and the standardized evaluation is submitted to the coordinator.  The mid-
term evaluation is reviewed with the student by the supervisor and ways to improve 
performance, if applicable, are established.  Further, students are evaluated on their 
improvement from the mid-term and final evaluation with continual emphasis on 
enhancing skillsets in the work place.  We do not currently have the resources to 
provide financial assistance for unpaid interns, but some of our internships are paid, so 
we direct students who need financial assistance to those opportunities.   

 
4.3.4a(5) Internship and Mission.  Briefly discuss how the distribution of 
internships reflects the program mission. 
 
Our mission is to prepare students to serve our community, region, and the nation.  
Internship placements reflect this mission.  During the Self-Study year, student interns 
worked at regional government agencies (Lower Savannah Council of Governments 
and Central Savannah River Area Regional Commission) and at the national level (in 
the Washington, D.C. Office of Senator Johnny Isakson).  The intern working for the 
Center for Public Service was involved in an applied research project, collecting and 
analyzing census tract data to support the Augusta Partnership for Children, a local 
nonprofit agency that focuses on poverty and its associated problems in our community. 
 
4.3.4b.  Report the job placement statistics (number) for the self-study year, of 
students who were employed in the “profession” within 6 months of graduation, 
by employment sector, using the table below.  (Note:  Include in your totals those 
students who were employed while a student in the program, and who continued 
that employment after graduation.)  
 

 Number 

National or central government in the same country as the program 0 

State, provincial or regional government in the same country as the program 4 

City, county, or other local government in the same country as the program 2 

Foreign government 0 

Nonprofit domestic-oriented 1 

Nonprofit/NGOs internationally-oriented 0 

Private sector—research/consulting 0 

Private sector but not research/consulting 0 

Military 0 

Obtaining further education 2 

Unemployed seeking employment 0 

Unemployed not seeking employment 0 

Status unknown 2 

Total number of graduates 11 

 
4.4 Student Diversity:  The program will promote diversity and a climate of 
inclusiveness through its recruitment and admissions practices and student 
support services. 
 



41 
 

5/18/2015 

Self-Study Instructions:  In the SSR, the program should demonstrate its overt efforts to 
promote diversity, cultural awareness, inclusiveness, etc. in the program, as well as how 
the program fosters and supports a climate of inclusiveness on an on-going basis in its 
operations and services.  Programs should be able to demonstrate how they “promote 
diversity and a climate of inclusiveness” in accordance with a strategic diversity plan, 
developed with respect to a program’s unique mission and environment.  The 
Commission seeks substantive evidence regarding programmatic efforts to promote 
diversity and a climate of inclusiveness, specifically demonstrable evidence of good 
practice, a framework for evaluating diversity efforts, and the connection to the 
program’s mission and objectives.  The program should upload its diversity-planning 
document on the Self Study Appendices page. 
 
In the text box below, describe the explicit activities the program undertakes, on 
an on-going basis, to promote diversity and a climate of inclusiveness.  Examples 
of such activities might include, but are not limited to: 

 diversity training and workshops for students, faculty and staff 

 frequent guest speakers of a “diverse” background 

 formal incorporation of diversity as a topic in required courses 

 student activities that explicitly include students of a diverse background, 
etc. 

 
GRU is nationally known for its diversity and inclusion programs.  With consolidation, 
the MPA program benefited from this directly as the Office of Diversity and Inclusion 
provides required annual training on diversity and cultural competency for all faculty and 
staff.  Our program actively works with the Graduate School in recruitment of students 
and attendance at graduate fairs, and HBCUs are a deliberate part of that strategy.  
Individual faculty work to ensure that guest speakers are diverse in all ways, including 
viewpoint.  The program director does make efforts to recruit part-time faculty who are 
diverse, and diversity considerations are always involved in searches for tenure track 
faculty positions.   
 
During the SSY, the faculty engaged in a review of cultural competency in our 
curriculum.  The results of that review demonstrated that we do cover the knowledge 
and skills students need to work in today’s multi-cultural world.  However, we did 
discover that we had not included the self-reflection component recommended by 
experts in the field (see Carrizales, 2010).  We worked with the Office of Diversity and 
Inclusion to develop an on-line component to give students the opportunity to learn 
about and explore their own cultural background and biases.  This new component was 
field-tested this academic year, as part of the PADM 6100 course (Organizational 
Theory & Behavior).  Once tweaked, we intend to put this in as a required component of 
our introductory survey course, PADM 6000.  This course is taken by most students in 
their first semester, so it sets the stage for all future coursework—and for how cultural 
competency is presented in subsequent courses. 
 
4.4.2 Program Recruitment Diversity Activities. 
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The program actively works with the Graduate School in recruitment of students.  This 
includes attendance at regional & local graduate school fairs; HBCUs are deliberately 
included in this effort.  In addition, we have put efforts into developing handouts that 
highlight the comparatively low cost of attending our program, as a way to attract more 
low-income students into the program.  Finally, we began the effort in the self-study 
year (recently concluded) to successfully create the program’s first scholarship for 
students to help with defraying the cost of the program, an important component to 
make the program accessible to potential students from low-income backgrounds.  In 
the fall of 2014, we raised $15,000 to begin this scholarship, named for Dr. Ralph 
Walker, who brought the MPA program to our institution. 
 
4.4.3a Complete the following table for all students, enrolling in the program in 
the year indicated 
 

 SSY-1 SSY Total 

 M F M F M F 

Black or African-American, non-Hispanic 5 5 4 4 9 9 

American Indian or Alaska native 0 0 0 0 0 0 

Asian, non-Hispanic/Latino 0 0 0 1 0 1 

Native Hawaiian or other Pacific Islander 0 0 0 0 0 0 

Hispanic/Latino 0 0 0 0 0 0 

White, non-Hispanic/Latino 7 10 8 12 15 22 

Two or more races, non Hispanic/latino 0 0 0 0 0 0 

Nonresident alien 0 0 0 0 0 0 

Total 12 15 12 16 24 31 

Disabled 0 0 1 0 1 0 

 
 
Please use the box below to provide any additional information regarding the 
diversity of your student population. 
 
When the program was founded in 1996, there was one African-American female in that 
group—the remaining students were White.  This has improved significantly.  In SSY-1, 
37% of the student body was from underrepresented groups.  For the SSY, 36% came 
from underrepresented groups.  In addition to the information presented above, the 
student body in the SSY included 5 veterans.  As outlined in our cultural competency 
plan, we believe that the addition of scholarship funds, along with continuing current 
marketing efforts, will keep this trend moving in a positive direction.   
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Standard 5 Matching Operations with the Mission:  Student Learning 
 
5.1 Universal Required Competencies:  As the basis for its curriculum, the 
program will adopt a set of required competencies related to its mission and to 
public service values.  The required competencies will include five domains:  the 
ability 
 

 to lead and manage in public governance; 

 to participate in and contribute to the public policy process; 

 to analyze, synthesize, think critically, solve problems and make decisions; 

 to articulate and apply a public service perspective; 

 to communicate and interact productively with a diverse and changing 
workforce and citizenry. 

 
Consistent with Standard 1.3 Program Evaluation, the Program will collect and 
analyze evidence of student learning on the required competencies and use that 
evidence to guide program improvement.  The intent is for each program to state what 
its graduates will know and be able to do; how the program assesses student learning; 
and how the program uses evidence of student learning for program improvement. 
 
In preparing its SSR for Standard 5, the program should consider the following basic 
question:  does the program sustain high quality graduate educational outcomes?  This 
question has three parts: 
 

 Part A:  How does the program define what students are expected to know and 
to be able to do with respect to the required universal competencies and/or 
required/elective competencies in ways that are consistent with its mission? 

 Part B:  How does the program know how well its students are meeting faculty 
expectations for learning on the required (or other) competencies? 

 Part C:  How does the program use evidence about the extent of student learning 
on the required (or other) competencies for program improvement? 

 
The program’s answers to these three questions will constitute the bulk of the self-study 
narrative for Standard 5.   
 
COPRA requests that programs submit within their self-studies a written plan or 
planning template that addresses how they plan to assess each competency, when they 
will be assessing each competency, who is responsible for assessing each competency, 
and what measures will be used to assess each competency.  The plan may be 
articulated within the appropriate text boxes and questions below or uploaded as a pdf 
at the bottom of the online web form.  The plan should be connected to the program’s 
overall mission and goals and should be sustainable given the resources available to 
the program. 
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Part A.  Defining competencies consistent with the mission. 
 
Section 5.1 Universal Required Competencies.  Within the context of your 
program’s mission, how does your program operationally define each of the 
universal required competencies (In this section you should be defining the 
competency not providing examples of its assessment.)?  Limit 500 words each. 
 
To lead and manage in public governance.  In order to effectively prepare a new 
generation of public service leaders to competently and ethically lead public and 
nonprofit organizations, students must master a body of knowledge and be able to apply 
certain key skills.  We have defined this body of knowledge and skills as 1) an 
understanding of key organizational theories, 2) an understanding of leadership 
theories, 3) the ability to manage human and financial resources of an organization, and 
4) the ability to identify, collect, and evaluate data to assess and improve program 
performance.  We have specified this definition into a set of associated, measurable 
learning outcomes as outlined in the table below: 
 

Definition Specific Learning Outcome 

To lead and manage in the public and 
nonprofit sector, a student should have 1) 
an understanding of key organizational 
theories, 2) an understanding of 
leadership theories, 3) the ability to 
manage human and financial resources of 
an organization, and 4) the ability to 
identify, collect, and evaluate data to 
assess and improve program 
performance. 

Students will be able to  
1. identify key elements of one or more of 

the following:  scientific management, 
organizational humanism, systems 
theory, and/or network management 

2. compare and contrast a given pair of 
leadership theories 

3. a. properly identify human resource 
issues and develop a course of action 
or solution that is based on a solid 
understanding of HRM principles and 
related law 
b. analyze a budget, identify financial 
resource issues and suggest solutions 
or actions based on a solid 
understanding of public budgeting. 

4. develop a logic model for a program 
along with an appropriate data collection 
strategy 
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To participate in and contribute to the public policy process.  In order to effectively 
prepare a new generation of public service leaders to competently and ethically lead 
public and nonprofit organizations, students must master a body of knowledge 
concerning the public policy process.  We have defined this as having 1) an 
understanding of the policy making process and the actors, 2) the ability to explain the 
theories/models of policy decision making, 3) an understanding of the political, social, 
and economic contexts in which policy is made, and 4) the ability to explain policy 
outcomes.  We have specified this definition into a set of associated, measurable 
learning outcomes as outlined in the table below: 
  

Definition Specific Learning Outcome 

To participate in and contribute to the 
policy making process, a student should 
have 1) an understanding of the policy 
making process and the actors, 2) the 
ability to explain the theories/models of 
policy decision making, 3) an 
understanding of the political, social, and 
economic contexts in which policy is 
made, and 4) the ability to explain policy 
outcomes 

Students will be able to  
1. describe the policy-making process, 

including its actors 
2. compare and contrast different models 

of policy decision making 
3. explain the political, social, and 

economic context in which a particular 
policy is made and executed 

4. explain how and why a particular policy 
had a particular outcome 

 
 
To analyze, synthesize, think critically, solve problems and make decisions.  In 
order to effectively prepare a new generation of public service leaders to competently 
and ethically lead public and nonprofit organizations, students must master a body of 
knowledge about data analysis and be able to apply that knowledge to given problems, 
particularly within the context of program evaluation. We have defined this body of 
knowledge and skill as having 1) an understanding of basic data collection techniques 
appropriate to the problem at hand, 2) the ability to analyze, and communicate the 
results of analysis.  We have specified this definition into a set of associated, 
measurable learning outcomes as outlined in the table below: 
  

Definition Specific Learning Outcome 

To analyze, synthesize, think critically, 
solve problems, and make decisions, a 
student should have 1) an understanding 
of basic data collection techniques 
appropriate to the problem at hand, 2) the 
ability to analyze, and communicate the 
results of analysis. 

Students will be able to  
1. select proper data collection 

techniques for particular situations 
2.  a. analyze data 
     b. communicate the results of 
 analysis 
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To articulate and apply a public service perspective.  In order to effectively prepare 
a new generation of public service leaders to competently and ethically lead public and 
nonprofit organizations, students must have a body of knowledge concerning legal 
issues and central concepts such as responsibility and accountability, along with the 
skill to identify ethical and legal issues and problems and develop appropriate solutions.  
We have defined this body of knowledge and skill as having 1) an understanding of the 
importance of accountability and transparency in public service, 2) the ability to identify 
Constitutional and ethical issues in public service and choose appropriate courses of 
action.  We have specified this definition into a set of associated, measurable learning 
outcomes as outlined in the table below: 
 

Definition Specific Learning Outcome 

To articulate a public service perspective, 
a student should have 1) an 
understanding of the importance of 
accountability and transparency in public 
service, 2) the ability to identify 
Constitutional and ethical issues in public 
service and choose appropriate courses 
of action. 

Students will be able to  
1. explain the public administrator’s 

responsibility to elected officials and the 
general public 

2. a. properly identify legal and 
Constitutional issues 
b. properly identify ethical issues and 
develop appropriate courses of action. 

 
 
To communicate and interact productively with a diverse and changing workforce 
and citizenry.  In order to effectively prepare a new generation of public service leaders 
to competently and ethically lead public and nonprofit organizations, students must have 
an understanding of how to lead and manage people, and master a set of 
communication and interpersonal skills.  We have defined this body of knowledge and 
skills as having 1) an understanding of the concepts, skills, and procedures for 
managing human resources, 2) the capacity to interact with a variety of individuals as a 
leader, through supervision, teamwork, negotiation, and mediation.  We have specified 
this definition into a set of associated, measurable learning outcomes as outlined in the 
table below: 
 

Definition Specific Learning Outcome 

To communicate and interact productively 
with a diverse and changing workforce 
and citizenry, a student should have 1) an 
understanding of the concepts, skills, and 
procedures for managing human 
resources, 2) the capacity to interact with 
a variety of individuals as a leader, 
through supervision, teamwork, 
negotiation, and mediation. 

Students will be able to  
1. properly identify human resource and 

organizational issues and develop a 
course of action or solution that is 
based on a solid understanding of 
human resource management, 
organizational theory and behavior. 

2. demonstrate the ability to effectively 
communicate and interact with others in 
a team project, negotiation, and (when 
applicable) an internship 
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5.2 Mission-specific required competencies.  The program will identify core 
competencies in other domains that are necessary and appropriate to implement 
its mission.   
 
Not applicable 
 
5.3 Mission-specific elective competencies:  The program will define its 
objectives and competencies for optional concentrations and specializations.  If 
your program offers any mission-specific elective competency (such as track, 
concentration, option, or specialization), then for at least one offered please 
describe how it supports the program mission and state at least one specific 
student learning outcomes expected of all students in that elective competency. 
 
We offer only one concentration, in Criminal Justice (CJ).  In order to effectively prepare 
a new generation of public service leaders to competently and ethically lead in the 
criminal justice field, we believe students must master a body of knowledge that seeks 
to explain how and why people behave in deviant ways, along with an understanding of 
significant policy issues in the CJ field.  We have defined this body of knowledge as 
having 1) an understanding and appreciation for the underlying assumptions and 
explanations concerning deviant behavior and understand their importance in criminal 
justice programs and society, 2) the ability to identify and understand significant policy 
developments in criminal justice (historical and contemporary), the challenges in 
implementing such policies, and the debates over their impacts.  We have specified this 
definition into an associated, measurable, learning outcome as shown in the table 
below: 
 

 Definition Specific Learning Outcome 

To lead and manage, a student should have an 
understanding and appreciation for the 
underlying assumptions and explanations 
concerning deviant behavior and understand 
their importance in society. 

Students will be able to explain 
1. at least one sociological 

perspective (structural-
functionalism, personal 
deviation/symbolic interactionism, 
value conflict) 

2. at least one theoretical 
explanation of some deviant 
behavior (strain theory, 
differential association, cultural 
deviance, etc.) 

3. the difference(s) between 1 and 
2. 

To participate in and contribute to the policy 
making process, students must be able to 
identify and understand significant policy 
developments in criminal justice (historical and 
contemporary), the challenges in implementing 
such policies, and the debates over their 

Students will be able to apply at least 
one ‘correctional philosophy’ 
(general or specific deterrence, 
rehabilitation, retribution, restitution) 
for some deviant behavior. 
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impacts. 

 
Part B:  How does the program know how well its students are meeting faculty 
expectations for learning on the required (or other) competencies?  The program 
is expected to engage in ongoing assessment of student learning for all universal 
required competencies, all mission-specific required competencies, and all elective 
competencies.  The program does not need to assess student learning for every 
student, on every competency, every semester.  However, the program should have a 
written plan for assessing each competency on a periodic basis. 
 
The program has a written plan for assessing the universal required and elective 
competencies.  The plan is embodied in two tables (one for the universal required 
competencies and one for the CJ concentration) that clearly connects the specific 
learning outcomes with a defined assessment process and standard, and sets a 
schedule for when that assessment will take place.  The program is now in its second 
year of data collection.  To date, student learning outcomes associated with universal 
competencies 1, 2, 3 & 5 have been assessed and the data used to refine either the 
educational or assessment process.  In this academic year, all 5 universal 
competencies will be assessed along with the first learning outcome of the CJ 
concentration.  The assessment plan is included as an appendix to this self-study. 
 
Part C:  How does the program use evidence about the extent of student learning 
on the required (or other) competencies for program improvement? 
 
Universal required competencies:  one assessment cycle 
 
For the self-study narrative, the program should describe for one of the required 
universal competencies, one complete cycle of assessment of student learning.  That is, 
briefly describe (how the competency was defined in terms of student learning; 2) the 
type of evidence of student learning that was collected by the program for that 
competency, 3) how the evidence was analyzed, and 4) how the results were used for 
program improvement.   
 
1. Definition of student learning outcome for the competency being assessed: 
 
Universal Competency 2, to participate in and contribute to the public policy process 
 
Program definition:  To participate in and contribute to the policy making process, a 
student should have 1) an understanding of the policy making process and the actors, 
2) the ability to explain the theories/models of policy decision making, 3) an 
understanding of the political, social, and economic contexts in which policy is made, 
and 4) the ability to explain policy outcomes 
 
Specific learning outcome assessed: Students will be able to explain the political, social, 
and economic context in which a particular policy is made and executed 
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2. Evidence of learning that was gathered:   
Students were required to write a policy analysis paper in PADM 6650, Public Policy 
Analysis, which included an explanation of the political, social and economic context in 
which a policy of their choice was made and executed. 
 
3. How evidence of learning was analyzed:   
Papers generated in that class were reviewed using an assessment rubric by a faculty 
member knowledgeable in the public policy process, but that was not teaching that 
class.   
 
4. How the evidence was used for program change(s) or the basis for 

determining that no change was needed:   
Our standard for success was that 80% of students would be able to explain the 
political, social and economic contexts surrounding a policy.  In this case, we did not 
meet that standard.  The most significant problem noted was student failure to identify 
funding issues associated with a particular program.  The results of this evaluation were 
used by the faculty member currently teaching the class to make improvements in how 
the course is currently being taught, specifically to emphasize the importance of 
program funding in policy execution and implementation (Spring 2015). 
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Mission-specific required competencies:  One assessment cycle 
Not applicable 
 
Mission-specific elective competencies:  One assessment cycle 
 
In keeping with COPRA’s latest guidance, the CJ concentration has not completed one 
assessment cycle.  The concentration begins that process this academic year and will 
have assessment results available for the site-visit team. 
 
5.4 Professional Competencies: The program will ensure that students learn to 
apply their education, such as through experiential exercises and interactions 
with practitioners across the broad range of public affairs, administration, and 
policy professions and sectors. 
 
Please describe, with respect to your mission, the most important opportunities 
available for students to interact with practitioners across the broad range of the 
public service profession.  Be certain to indicate the relative frequency of each 
activity. 
 

Opportunities 
available 

Relative Frequency 

Internships Required for pre-service students 

Guest lectures by 
practitioners 

Frequent in one required course, PADM 6650, and included 
occasionally in two other required courses, PADM 6300 and 
6750  

Service-learning Embedded in one required course, PADM 6750 

Instructors from the 
profession 

One required course (PADM 6300) taught by practitioner; five 
courses (PADM 6000, 6100, 6200, 6650, 6750) taught by 
“pracademics” 

Simulations Embedded in one required course, PADM 6200 

Case studies Embedded in two required courses PADM 6000 and 6200 

Analysis of actual state 
or local budget 

Embedded in one required course PADM 6300 
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Standard 6.  Matching Resources with the Mission 
 

6.1 Resource Adequacy:  The program will have sufficient funds, physical 
facilities, and resources in addition to its faculty to pursue its mission, objectives, 
and continuous improvement. 
 
Self-Study Instructions:  The overarching question to be answered in this section of the 
SSR is “To what extent does the program have the resources it needs to pursue its 
mission, objectives, and continuous improvement?”  In preparing its SSR, the Program 
should document the level and nature of program resources with an emphasis on trends 
rather than a simple snapshot, and should link those resource levels to what could and 
could not be accomplished as a result in support of the program mission.  Programs 
should be transparent about their resources absent a compelling reason to keep 
information private.  Programs are required to report on resource adequacy in areas of: 
 

 Budget 

 Program administration 

 Supporting personnel 

 Teaching loads/class sizes/frequency of class offerings 

 Information technology 

 Library 

 Classrooms, offices and meeting spaces 
 
6.1.a Overall budget for program (increasing, stable, decreasing)  Stable 
 

Budget for the program       stable 
Faculty salaries for full time      increasing 

 Faculty salaries for part-time      stable 
 Faculty travel         stable 
 Assistantships and other forms of student support   stable 
 
If available, please provide the budget of the degree seeking accreditation:  The budget 
for the SSY (FY 2014) was $37,531. 
 
6.1.b Please describe the adequacy of your program’s budget in the context of 
your mission and ongoing programmatic improvement, and specifically, the 
sufficiency of the program’s ability to support its faculty, staff, and students. 
 
The program’s mission to enhance the performance of public and nonprofit 
organizations in our region and the nation by preparing pre-service and in-service 
students to lead and manage in today’s public service requires a program budget that 
provides adequate funding to support program administration and the educational and 
research processes.  Because the program is embedded in a Department of Political 
Science, not all the program’s resources are reflected in the program’s budget.  
Moreover, due to consolidation, institutional policies and processes concerning 
resources have been in a state of flux over the past two years.  In this environment, and 
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despite decreasing enrollment in the program and the institution, overall funding for the 
program has remained stable, underlining the commitment of the administration to the 
program. 
 
Budget.  The program has sufficient funds to execute its mission.  The program’s 
budget covers a part-time administrative assistant for the Program Director.  This 30-
hour position is critical to the Director’s ability to properly administer the program.  The 
remaining funds covered the program’s dues to NASPAA and necessary supplies.  In 
addition to this amount, the Dean of our college provided funding for the MPA Director 
to travel to NASPAA’s annual conference as part of the Director’s continuing education.  
This fiscal year, the MPA Program’s budget was increased to include funds for the 
Director’s travel to NASPAA, plus additional supply money to support recruitment and 
marketing efforts. 
 
Faculty travel associated with research and service to the profession is paid for using a 
combination of the department’s travel budget and the Pamplin Professional Impact 
Fund (PPIF).  The PPIF provides faculty with funds to support travel to conferences and 
workshops, and gives priority to untenured faculty to assist them in launch their careers.  
The institution also has a small grants program, which offers seed money to faculty to 
get research projects started that could launch larger grant projects.  Finally, through its 
Center for Teaching and Learning, GRU offers funds to support faculty seeking to learn 
new teaching methodologies or conducting pedagogical research.  These various 
funding sources do provide sufficient funds to support faculty research.   
 
Student research and travel is supported through the Pamplin Student Research and 
Travel Fund (PSRT).  The PSRT provides travel funding for students presenting 
research at conferences.  MPA students have benefited from this funding. For example, 
in Fall 2014, Scott Gorectke was given funding support to present research at the 
Georgia Political Science Association’s annual meeting. 
 
As part of the consolidation process, the institution committed to a five-year program of 
adjusting faculty salaries on the Summerville Campus (including MPA faculty) to the 
standards expected of a research institution.  The process is on-going and has already 
resulted in several MPA faculty receiving much appreciated pay increases. 
 
Finally, the GRU Libraries spent $4,783 for public administration materials and 
subscriptions in the SSY; this fiscal year that amount was increased to $5,025. 
 
Program administration & Supporting Personnel.  The program has an administrative 
staff sufficient to support the program.  The program is administered by a full-time, 
tenure-track faculty member on a 12-month contract.  The Director has a 2-2 teaching 
load which is the same teaching load as her supervisor, the Chair of the Political 
Science Department.  Currently, the Program Director also heads the Center for Public 
Service, a practice which will end at the conclusion of this fiscal year.  At that time, the 
two positions will be held by two different tenure-track faculty.  As noted above, the 
Director also has a part-time (30 hours per week) administrative assistant which is 
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shared with the Center for Public Service.  The program’s administrative assistant is 
responsible for assisting students with admissions and registration issues, maintaining 
program records, updating the program’s website, developing and publishing the 
program’s newsletter, assisting the director in student recruitment, scheduling and 
supporting MPA Community Advisory Board and MPA faculty meetings, and 
maintaining the program’s budget. 
 
Information technology.  The institution provides an information technology 
infrastructure and support services sufficient to support the program.  All classrooms 
used by the program are equipped with teaching stations that include computers, 
projection capability, and internet access.  IT support includes classes to help faculty 
master new technology, and individual assistance to faculty and students needing help 
with particular problems.  The Department of Political Science, and the Department of 
Sociology, Criminal Justice, and Social Work, provide individual faculty members with 
appropriate technology, and have a developed schedule for replacing those to ensure 
faculty have the technology necessary to support both teaching and research.   
 
Library.  The Georgia Regents University Libraries are composed of two branches, the 
Robert B Greenblatt M.D, Library at the Health Sciences Campus and the Reese 
Library at the Summerville Campus.  MPA students can use both libraries; however, the 
public administration collection is housed at the Reese Library.   
Overview of Public Administration-Related Holdings in Reese Library  
 
 

Number of Books/Stacks Call Number Range Number of 
Volumes 

 JF Political institutions and public 
administration 

447 

 JJ Political institutions and public 
administration North America 

0 

 JK Political institutions and public 
administration United States 

2404 

 JL Political institutions and public 
administration Canada, Latin America, 
etc. 

98 

 JS Local Government, municipal 
government 

356 

 K 3154-3370 Constitutional Law 30 

 K3161 Constitutional History    2 

 K3171-3179 Constitutional Principles 1 

 K3184 –K3188 Form and Structure of 
Government 

1 

 K3220 Public policy 0 

 K3400-3431 Administrative Law 0 

 K3402-3417  The administrative 0 
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process 

 K3420-3431  Administrative 
organization 

0 

 HB1-3840 Economic theory. 
Demography 

1813 

 HB71-74 Economics as a science. 
Relation to other subjects 

127 

 HB75-130 History of economics. 
History of economic theory Including 
special economic schools 

258 

 HB131-147 Methodology 60 

 HB135-147 Mathematical economics. 
Quantitative methods Including 
econometrics, input-output 

58 

 HB221-236 Price 49 

 HB238-251 Competition. Production. 
Wealth 

9 

 HB501 Capital. Capitalism 99 

 HB522-715 Income. Factor shares 50 

 HB535-551 Interest 6 

 HB601 Profit 23 

 HB801-843 Consumption. Demand 35 

 HB846-846.8 Welfare theory 1 

 HB848-3697 Demography. Population. 
Vital events 

307 

 HB3711-3840 Business cycles. 
Economic fluctuations 

98 

 HC10-1085 Economic history and 
conditions 

2705 

 

Number of Books/ Reference Call Number Range Number of 
Volumes 

 JF Political institutions and public 
administration 

15 

 JJ Political institutions and public 
administration North America 

0 

 JK Political institutions and public 
administration United States 

95 

 JL Political institutions and public 
administration Canada, Latin America, 
etc. 

3 

 JS Local Government, municipal 
government 

3 

 K 3154-3370 Constitutional Law 1 

 K3161   Constitutional History    0 
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 K3171-3179 Constitutional Principles 0 

 K3184 –K3188 Form and Structure of 
Government 

0 

 K3220 Public policy 0 

 K3400-3431 Administrative Law 0 

 K3402-3417  The administrative 
process 

0 

 K3420-3431 Administrative 
organization 

0 

 HB1-3840 Economic theory. 
Demography 

33 

 HB71-74 Economics as a science. 
Relation to other subjects 

0 

 HB75-130 History of economics. 
History of economic theory Including 
special economic schools 

2 

 HB131-147 Methodology 1 

 HB135-147 Mathematical economics. 
Quantitative methods Including 
econometrics, input-output 

1 

 HB221-236 Price 2 

 HB238-251 Competition. Production. 
Wealth 

0 

 HB501 Capital. Capitalism 0 

 HB522-715 Income. Factor shares 0 

 HB535-551 Interest 0 

 HB601 Profit 0 

 HB801-843 Consumption. Demand 0 

 HB846-846.8 Welfare theory 0 

 HB848-3697 Demography. Population. 
Vital events 

12 

 HB3711-3840 Business cycles. 
Economic fluctuations 

1 

 HC10-1085 Economic history and 
conditions 

59 

Total number of Books  9262 
Electronic Books ( as a subset of 
total number of books 

 1755 

Number of Periodicals 
(Electronic) 

 61960 

Number of Periodicals Total  62028 
Total resources  71290 

 
The GRU University Libraries provides access to over 100 databases (indexing, 
abstracting, and full text) through the GALILEO consortium through its library homepage 



56 
 

5/18/2015 

http://www.galileo.usg.edu/scholar/regu/search/ . Additionally the GALILEO consortium 
acts as the portal for access to 59 additional databases subscribed to by GRU Libraries.  
Anyone can access these resources while using library computers or other computers 
on the GRU campus.  GRU students, faculty, and staff may access the majority of these 
databases from off-campus at any time with their GRU JAGID and password.   
 
The Access Services Desk personnel provide assistance in library use and research to 
GRU students, faculty, staff, and community users.  This service area is staffed during 
all hours that the library is open.  Professional reference librarians staff this area 
Monday through Friday, 8 a.m. to 5 p.m.  Library assistants are available for assistance 
when reference librarians are not at this service desk.  In addition to this in-person 
assistance, the librarians provide reference assistance available through Ask Us, email 
and library research consultations.  
 
Reese Library’s interlibrary loan (ILL) service is available to all students, faculty, and 
staff at GRU.  ILL requests are submitted online through the library website from GIL 
Express or ILLIAD.  Books and materials available from the GIL Universal Catalog, the 
union catalog of the University System of Georgia, are borrowed via a direct link in each 
catalog record.  Journal articles, and books and materials not available in the GIL 
Universal catalog are requested through ILLIAD.  Journal articles requested via ILLIAD, 
the article is made available in ILLIAD’s online account of the requestor.  
 
The GRU University Libraries subscribe to the OCLC WorldCat database through the 
GALILEO consortium, which students and faculty can use to over 2 trillion holdings from 
member libraries in the United States and around the world.  Interlibrary loan requests 
can be initiated directly from a link in this interface.  The liaison also encourages 
students and faculty to use the public access interface to WorldCat at www.worldcat.org 
.  The public interface is more user friendly to undergraduates and graduates,  and will 
remain available to them even after matriculation. 
 
Reese Library has cooperative borrowing agreements with the Georgia Online 
Database (GOLD), SO6 and SOLINE  The Georgia Online Database (GOLD) serves as 
the interlibrary lending and union listing system used throughout the state. GOLD’s 
consortium is comprised of more than 200 academic, public, private, school, special and 
technical college member libraries.  These resources are discoverable through OCLC 
WorldCat. SO6 is a subgroup formed by members of SOLINE, No Bucks and LYRA. 
This resource sharing group is composed of libraries that agree to share photocopies of 
non-returnable materials (articles) with other libraries at no charge. In order to join SO6, 
a LYRASIS member institution must participate in at least one of the other resource 
sharing groups (LYRA, SOLINE or No Bucks). SOLINE is regional to the Southeastern 
region of the US (GA, FL, KY, SC, NC, LA, MS, TN, VA, AL), as well as Indiana, Puerto 
Rico, and the Virgin Islands. LYRASIS members in those states can join the SOLINE 
group and borrow returnable items from other SOLINE members at no charge to other 
SOLINE members. For more information on SO6 and SOLINE use 
https://www.lyrasis.org/membership/Pages/Resource-Sharing.aspx  
 

http://www.galileo.usg.edu/scholar/regu/search/
http://www.worldcat.org/
https://www.lyrasis.org/membership/Pages/Resource-Sharing.aspx
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The liaison and Reese Library reference librarians provide instruction on the use of the 
library and its resources to individuals, small-groups, and scheduled courses.  The 
librarian teaches course-related instruction sessions in Reese Library’s Library 
instruction classroom which has seating capacity for 24 participants.  Faculty can also 
choose to have instruction take place in the classroom. Each year the librarian offers an 
individual orientation for new faculty on library resources and services by appointment.   
Staff members at the Access Services Desk refer Public Administration students to the 
liaison for individual consultation on research questions.  Master’s of Public 
Administration faculty members also refer students to the liaison for assistance with  
assignments and class projects requiring research. 
  
Classrooms, Offices and Meeting Spaces.  The MPA program has sufficient 
classrooms, offices and meeting spaces.  Classrooms used by the program are located 
in Allgood Hall, and all are equipped with teaching stations (as described above).  
Faculty offices are also located conveniently in Allgood Hall.  Each full-time faculty 
member has an individual office; part-time faculty share an office space.  The program 
uses the Political Science Department Conference Room for meetings.   
 
6.2.a During the self-study year and two preceding years, how frequently were 
your required courses offered? 
 

 Less 
than 
once 

per year 

One semester, 
session, or 
quarter per 

year 

More than one 
semester, 
session or 

quarter per year  

Every 
semester, 

session, or 
quarter 

PADM 6000, Survey 
of Public 
Administration 

 X   

PADM 6050, 
Constitutional & 
Administrative Law 

 X   

PADM 6100, 
Organizational 
Theory & Behavior 

 X   

PADM 6200, 
Human Resource 
Management 

 X   

PADM 6300, Public 
Budgeting 

 X   

PADM 6600, 
Quantitative 
Methods 

 X   

PADM 6650, Public 
Policy Analysis 

 X   

PADM 6750, 
Program Evaluation 

 X   
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PADM 7050, 
Capstone 

 X   

 
 
6.2b For each specialization advertised by your Program, indicate the number of 
courses required to fulfill that specialization and how many courses were offered 
within that specialization during the self-study and two preceding years (count 
only distinct courses; do not double count multiple sections of the same course 
offered in the same semester/session/quarter. 
 
The CJ concentration requires completion of two courses.  The concentration was 
launched in Spring of 2014.  To date, we have offered two courses with one in progress 
as of this writing. 
 
6.2c In the space provided, explain how the frequency of course offerings for 
required and specialization courses documented in the tables above represents 
adequate resources for the program.  To the extent that courses are not offered 
with sufficient frequency, explain why and what is being done to address the 
problem.  Limit 100 words. 
 
Given the size of the student body, offering required courses once per year is sufficient 
for us to achieve our mission and give students the opportunity to graduate in a timely 
fashion. 
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Standard 7.  Matching Communications with the Mission. 
 

7.1 Communications:  The Program will provide appropriate and current 
information about its mission, policies, practices, and accomplishments—
including student learning outcomes—sufficient to inform decisions by its 
stakeholders such as prospective and current students; faculty; employers of 
current students and graduates; university administrators; alumni; and 
accrediting agencies. 
 
Self-study instructions:  This standard governs the release of public affairs education 
data and information by programs and NASPAA for public accountability purposes.  
Virtually all of the data addressed in this standard has been requested in previous 
sections of the self-study; this standard addresses how and where the key elements of 
the data are made publicly accessible.  The information listed in the table below is 
expected to be publicly available through electronic or printed media.  Exceptions to this 
rule should be explained and a clear rationale provided as to why such information is 
not publicly available and/or accessible. 
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NASPAA 
Standard 

Information 
Requested 

Where the program releases that 
information 

Does 
NASPAA 
publicly 
release 

that data? 

Eligibility degree title MPA program website, 
http://gru.edu/colleges/pamplin/mpa/; 
catalog, 
http://catalog.gru.edu/preview_progra
m.php?catoid=18&poid=1478&returnt
o=2468  

yes 

organizational 
relationship 
between program 
and university 

modes of program 
delivery 

# of credit hours 

length of degree 

list of dual degrees  

list of 
specializations 

fast-track 
information 

# of students in the 
program 

Standard 1 mission statement MPA program website, 
http://gru.edu/colleges/pamplin/mpa/; 
catalog, 
http://catalog.gru.edu/preview_progra
m.php?catoid=18&poid=1478&returnt
o=2468 

 

program 
performance 

MPA program website, 
http://gru.edu/colleges/pamplin/mpa/; 
program newsletter 

Standard 3 faculty publications Program newsletter & facebook  

faculty contribution 
to profession 

Standard 4 internship 
placement 

MPA program website, 
http://gru.edu/colleges/pamplin/mpa/; 
program newsletter & facebook 

 

degree completion 
rate 

MPA program website, 
http://gru.edu/colleges/pamplin/mpa/ 

yes 

Standard 5 evidence of 
student learning 
outcomes 

MPA program website, 
http://gru.edu/colleges/pamplin/mpa/ 

 

  

http://gru.edu/colleges/pamplin/mpa/
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://gru.edu/colleges/pamplin/mpa/
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://catalog.gru.edu/preview_program.php?catoid=18&poid=1478&returnto=2468
http://gru.edu/colleges/pamplin/mpa/
http://gru.edu/colleges/pamplin/mpa/
http://gru.edu/colleges/pamplin/mpa/
http://gru.edu/colleges/pamplin/mpa/

